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INTRODUCTION

THEORETICAL BACKGROUND

I. Brief Statement of Purpose:

This is to be an exploratory study to ascertain some of the
differences that exist in the concepts of groups held by mentally
retarded children and by normal children in both institutional
and family social settings.

ITI. The Literature:

There seems to be a paucity of literature in this specific
arca of inquiry. Rosenbery (35) made a detailed search of the 1lit-
erature from 1927 through March of 1961. He stated that there was
a relatively limited number and variety of studies about the basic
processes of problem solving and concept formation. Lcis DeFleur
(8) in a recent article made the same ~eneral statement about the
extent of the literature in this specific area. Capobianco and
Cole (6) indicated that they, too, had difficulty finding material
in the literature relative to social concepts among children.
There are meny studies of a general nature from which inferences
may be made which are cited in the following section.

III. The Theoretical Background of the Present Study:

A. The Group. The study of the group is the basic discipline
in sociology. Normal adults in a complex society have become so
accustomed to comprehending the formation and the functioning of
groups that they often overlook the extent of abstraction neces-—
sary to understand people in significant interaction. The concept
of ‘the group seems deceptively simple while it is actually emaz-—
ingly complex. Bruno Bettelheim spoke of this concept: (5)

Whatever the sequence of learning to find one's place in
time and in space, a correct ordering of events must precede
prediction, and prediction must precede action, because other-
wise it would be random action without plan or any hoped for
results. In the normal course of events all of this takes
place without much conscious effort, unless we are engaged in
scientific ingquiry. But it does not changs these facts that
for the most of us all this ordering and predicting takes
place on a semiconscious level.

) 1

!
R e

PR ——— A SR S




The ordering of events and the predictions of action imply inter-
actions with social objects as well as reactions to material ob-
jects. Group formation and the integration of the individual in-
to the group are manifestations that such ordering and prediction’
has taken place. The degree of ordering and prediction becomes,
therefore, the focus of investigation of group activity.

1. The group,——its characteristics. Students of the group,
most especially of the small group, heve given various dimensicns
that define the extent and the limits of the group. (7) «(19) (20)
If the basic concept of the group was to be studied it was neces-—
sary to accept a list of identifying characteristics that were at
the same time comprehensive enough to define the group and simple
enough to be measured in small children and mental retardates.
Fichter (9) gave such a list:

1. A unit identifiable by members and outside observers.

2. A social structure.

3. Individual roles (patterned actions of a personal sort).
L. Reciprocal relations.

5. Norms of behavior.

. Common interests and values.

Goal directed.

. Relative permanency or continuity.

00~ O

A person who has a concept of the group coordinates these charac-
teristics in varying degree as a part of that concept. Therefore,
the degree to which these characteristics are present in a per-
son' s mind, either explicitly or implicitly, will indicate that
person' s concept of the group. The task of this study will be to
probe for and measure. the extent of each of these characteristics
in each of the subjects.

The individual observes the human group in existence. He
must analyze its parts and their functioning if he is to do more
than observe uncritically the effects of the group action. Later,
when he faces another situation in another context he must respond
to a similar class of cues from the previous experience. He must
exercise foresight so that he may predict the outcome of the con-
certed action. He must exercise insight to allow for differences
in the situation. He must use language adequate to convey his
analysis and his solution of the situation to others with whom he
would interact. Insight (analysis) and foresight (synthesis) are
the elements of abstraction. Both are implied extensively in the
list of group characteristics cited.

‘2. The group,--an integral part of society. ,[These processes
of abstraction are being carried on constantly in.society. The
ability of persons to make these abstractions becomes & crucial
factor in societal survival. Hsu (20) maintained: "The dynamic
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growth or stagnation of a society depends to a large extent upon
its ability or inability to generate new and more human groupings "
Early in history man learned to manipulate materials and form
tools for himself. In doing so he exercised an ability to con-
ceptualize additive powers to accomplish desired ends. In a sense,
group formation is a social tool by which the individual concep~
tualizes the additive powers of other personalities in interaction
to accomplish desired ends. The study of the formation of the
group concept becomes, therefore, a matter of deep social signifi-
cance.

3. The group,--a means of personal integration. The ability
to perceive the nature of, group relationships has important per-—
sonal significance, too. Argyris (2) stated that the personality
beco.mes complete, organized and integrated only when it inter—
acts with other people, ideas and social organizations. Or
again (3): "Basic to our model is the assumption that all human
beings are incomplete by themselves. They gain their wholeness
through interaction with others.t Argyris cited various contem-
porary sources that substantiated this view, - Sullivan, Lewin,
Fromm, McDougal, May and Horney. The mature individual sees him-
self constantly in relationship with his fellows. Therefore, to
investigate how and to what extent he comes to see himself in in-
teractive relationship is to ascertain one of man's most basic
needs. ' ~

4« The group,--the means of participating in the larger so-
clety. Parsons and Bales (31) discussed the great demand put upon
an individual to participate in the larger society by becoming a
part of an ever increasing number of groups. They challenged the
ldea that any large scale social system is a monolithic organi-
zatlon. Rather, the larger social system is an intricate network
of interdependent and interpenetrating subsystems. Interpreting
these subsystems and finding one's place in them is a task of ma-
Jor proportion. The more complex the society becomes, the more
discriminating and capable the individual must be to participate
in the ever widening circle of subsystems (31). More than this,
they maintained that the personality structure of the individual
is in some sense a "mirror-image" of the social structure he has
experienced as he-has perceived the social system. (31)

There 1s, then, a fundamental relation between society and
personality. When one is-studied the other is not,only implicated
but to some degree will become apparent; this suggests a methodol—
ogy of study to be discussed later. It also suggests the increas-—
ing need to understand the formation of the group concept as the
society becomes more complex.

1. See also (11) and (35).




5. The group,--supremely important in American society.
Heu (20) suggested that life in American society is especially
- geared to group living outsilde the family setting. In some so-
cieties, the clan provides a family basis for need fulfillment;
in other socleties the detailed prescriptions and proscriptions
of caste provide a well defined pattern of behavior relatively
easy to follow. In American society, however, the support of the
family lessens as the person grows older and the prescribed roles
are few. The individual must form his own system of behavior by
his interaction with others. The participation of the individual
in society 1s contingent upon his ability to relate himself to
groups in meaningful ways. This study proposes to ascertain how
this is done by observing the development of the concept of the
group in normal children in contrast to the development of the
same concept in mentally retarded children.

B. The Developing Child. It is apparent that the newborn
‘enlld does not understand or participate in group ..ctivity in an
- active way. This implies that within the developmental process
lies some of the explanation of the development of the group con-
cept.

1. Development by ordinal, not interval, stages. As the
child develops, he becomes more and more capable of participating
in complex group actions. Sullivan (39) suggested a three-fold
developmental process: prototaxic, parataxic, and syntaxic. Later
he described stages in child development that had a social base
(39). Piaget, also, wrote of developmental stages. A major con-
tribution he made to this theoretical framework was that the stages
of development in the individual form an ordinal, but not neces-
sarily an interval scale (10). :

- 2. The turn from self to others. DeFleur (8) suggested that
the child gradually turns from more concrete thought proc:. -3
that are egocentric- to more abstract processes that tend to be ob-
jective. Parten and Newhall (33) noted that when three two-to-
three-year-olds =:.@ put together in a play situation it is typical
for social contact to occur between only two at a time. Not until
age four or five 1s it common for three or more children to

2. Erikson maintained almost the same position when he said,
"The maturing organism continues to unfold, not by developing
new organs but by a prescribed sequence of locomotive, sensory
and social capacities." in "Symposium on the Healthy Person-
ality," p. 97.




interact simultanecusly. Alfred Baldwin (4)3 became even more
specific when he said: "The three- or four-year-old cannot . . .
play a competitive game. He may observe the behavior of other
people in what is called a game, but for him only the superficial
aspects of the behavior are meaningful.! Dr. Babchuk, in a class
discussion, expressed his belief that a small child cannot enter
into a primary relationship with anyone. ZEvidently the early ex-—
periences of the child are subjective, egocentric and need ful-
filling as interpreted by his own bodily requirements. The child
lives for some years without a significant concept of group life
or activity.

There seems to be no specific agreément on a definite numeri-
cal age when complex abstract concepts of social relaticaships be-
gin to develop. DeFleur suggested that most students of the matter
believe that they begin by about six to eight years.®* Sullivan
(39) suggested that the change in values from what the child should
do to get what he wants to what he should do to contribute to the
happiness or to the support of the prestige and feeling of well
being of his chum takes place at about the age of eight and one-
half to ten years. These data suggest that the fruitful field of
inquiry for contrasting purposes would be among normal children of
ages six and ten or twelve and among retardates with an 1.Q. level
of 60 (mental age 6-7) and a chronological age af twelve.

C. The Child in Relation to Groups. Miller and Dollard {29)
suggested the nature of the social matrix from which social learn-
‘ing arises. To them, all learning was socially oriented. It
found its source either in interpersonal experiences or in Imita-
tion of significant others. The child, therefore, is closely re-
lated to the group in which he has nurture and. to the significant
others that compose the group. ‘

1. Relating by role perception. The child learns about
groups as he percelves the roles that people play within the group.
Hartung (18) said: "The person becomes conscious of himself as a

3. According to Maier (25), Piaget held a similar view: It should
be stressed that the child can evaluate only those relationships
which pertain to one object or precept. Relationships petweern
two or more objects are still bsyond his comprehension because
he cannot conceive of several points or ideas beyond those of
a single object, as a part of a still larger whole (said of
three- to seven-year-olds), p. 119.

4. She also cited Vinacke, E.W., "Concept Formation in Children
of School Age," pp. 527 ff. '
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member of groups because ne is continually taking a succession of
roles in different groups." Tryon (4L0; made a similar statement
and concluded that one of the difficult tasks in growing up is that
of correctly sensing the new behavior expected by one's peers. If
a person does not correctly sense or perceive his role, the whole
group may become disturbed and disorganized. Ruesch (36) gave

the way this role concept is structured in the mind of a mature
person: "The mature and -integrated person analyzes a gilven situ-
ation, perceives the relevant cues, assigns roles to self and

other persons and thereupon uses the techniques which fit the roles."
The ability to perceive role relationship, therefore, is a crucial
variable in the concept of the group. Qnly as the individual
perceives roles will he be able to predict the behavior of cthers
and adjust his own behavior accordingly. The measurement of role
perception then becomes an integral part of this study.

Some studies have been made of role perception. Samuel
Guskin (16) reported the findings of Lucito. In brief, they were
that bright children see themselves successful in interpreting ob-
jective reality and as definers of social reality for others.
DeFleur (8) carefully studied role comprehension of children.

2. Relating by assuming the role of the other. The corollary
of learning social roles is learning to take the’ role of the other.
By this means a person casts himself into a situation, actually or
symbolically, and designs or charts a course of action. Sullivan :
described these "as if . . o' situations. Carl Rogers (34) wrote
that a person's values have their origins in such relationships.
Masland-(26) wrote describing the child rearing practices of the
Trukese. The caildren are severely limited because there is no
adult supervision of them. Adults freated children as though they
were irresponsible. Even the word for ¢hild means, "one who does
not comprehend.' The lack of significant others for models created
serious difficulties. The growing ability of a person to take the
role of another can be measured. It becomes indicative of the
development of a concept of the group with the individual.

3., Relating to the group by developing a "self system." As

» : the child matures he builds for himself a "self system." This self
’ system is a combination of his understanding of the roles expected,
his ability to take the role of the other and his interpersonal
response to significant others. Sullivan (39) placed great em-
phasis upon the self system concept. He saw it as the means to

: meet the irrational character of culture created by the prescribed
E ways & doing things that must be lived np to in order to maintain
' workable, profitable and satisfactory relations with others. The
self system is a cistinctive pattern of interpersonal response
traits that characterizes social conduct. These traits are consis-—
tent and stable response dispositions that chanmnel the behavior of
the individual in a variety of social situations. (22) If this is
true, generalizations from the observations of behavior in another

6
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should have a large degree of consistency and reliability..

L. Relating to ‘the group becomes a matter of interpersonal
competence. The end result of the relationship to the group is
the development of interpersonal competence. This is the  capabil-
ity to meet and deal with a changing world, to formulate ends and
t0 implement them. Foote (11) stated: "Competent personalities
in contrast to adjusted ones have the quadlities, skills and orien-
tations which ideally enable them to cope with whatever confronts
them insofar as any human being can do." The degree of this com-
petence is indicative of the degree of maturity.

g The child in relation to group life may be summarized in a

i few brief statements. The child is related to the group in that

; it matures within the confines of a specified group life, - "a
cummunity of fate.' This group nurtures him for survival and pro-
vides him early learning situations. It challenges him to com-
prehend the multiplicity of roles of others and provides him a

3 place to develop roles for himself. Differences in the groups en-
2 countered will account for differences in the concept of the group
5 formed in individuals. In the end, the child's great endeavor

) in life will be to become competent in fulfilling his own various.
roles, few or many though they may be, and transmitting them to
others. ;

: D. The Mentally Retarded Person. Another dimension of this ‘
S study is the mentally retarded person. It is important, therefore,
: to define this dimension.

3 1. The mentally retarded person described in social terms.

3 The mentally retarded person is to be found maturing in the complex
of society, too. He is faced with the jpultitude of groups with
th:ir multiple, confusing roles. He must develop interpersonal
competence if he is to minimize anxiety (L3).

Some of the characteristics common to the mentally sub-
normal make it difficult for them to integrate easily into a
normal social group, since they are frequently lacking in
9 verbal ability, resourcefulness, judgement, coordination and
! : social skills. They are more likely to be followers than
leaders, and may need direction in planning their leisure
activities.

The lack of social skills noted here is of particular importance.
Relevant questions are: What are thess social skills? How are

- they related in origin to the concept of the group held by the

] actor? Is it possible to have social skill of any degree without

§ a group concept?

Another generalization that may be drawn is that retardation

7
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may be defined by social variables as well as or in contrast to
mental or intellectual variables. Sarason (37) stated that de-
pendence upon I.Q. as the sole criterion of mental deficiency is
largely an American phenomenon. In England as early as the Mental
Deficiency Act of 1913, mental deficiency wes . .asured in terms of
social adequacy. Tredgold (43), cited in the World Health Organi-
zation Bulletin, defined amentia as ". . . a state of incomplete
mental development of such a kind and degree that the individual
is incapable of adapting himself to the normal environment of his
fellows in such a way as to maintain existence independently of
supervision, control, or external support.” Sarason!s summary
indicated (37):

I think . . . we may say that the fundamental purpose of
mind is that of enabling the individusl so to adapt his con-
duct to the requirements of the rormal environment of his
race as to maintain an independert existence; that 1f he
possesses this capacity he must be regarded as normal; but
that if he lacks this essential mental attribute he must be
regarded as abnormal and mentelly defective.

Masland (26) stated the issue even more sharply: ". . . mental
retardation or mental deficilency (in other than severe cases),
regardless of cause become problems only insofar as they interfere
with the individual to function as a member of his soclety."
Social skills inherently involve group life. Group life, in turn,
involves a group concept which will call the group into being or
will recognize its presence. Therefore, what these writers have
implied was that the group concepts of the mentally retarded were
inadequate or incomplete to equip them for group participation.
However, no effort was made to measure this underlying factor.
Sarason (37) did suggest that a new battery of scales was needed
which would predict to some degree the ability to develop socilal
and occupational skills adequate for social living. He suggested
that these scales should be divorced as far as possible from the
I.Q. concept. |

This is not to suggest that I.Q. is irrelevant. Several stu-
dies found a high correlation between I.Q. and social skills (28) .
Parten and Newhall (33) found a relation between leadership and
I.Q. Capobianco and Cole (6) suggested that I.Q. is a good pre-
dictor of social behavior, - much more so than chronological age.

This is to suggest that I.9., chronological age and m ntal age must

all be taken into account.

2. The growing complexity of American life in relation to the
retardate. Two factors in American society heighten the need of
clear group concepts. First, American society is structured on a
highly competitive basis with an emphasis upon the performance of
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the individual. This is in sharp contrast to the less complex
soclietles such as the Hubtterites. Masland (26) discussed the min-
imal retardation problem among them for they have a group life that
is cooperative, not highly differentiated and with the community

as 1ts major emphasis.” Second, in American socilal groupings the
retardate often has the opportunity to play but one role, - that

of follower. His ideas are not taken and used. Within a constant
period of time one child may have many more times the opportunity
to have specific practice in meeting social situations than another

child (1). Thus, by ability and by opportunity, the retardate may

live on the margin of group life, always playing one role, not able
to compete. His perception of group life would be somewhat altered
from that of a normal child.

Godfrey Stevens (38) listed desirable goals for educating the
mentally retarded. He sald that their learning should be directed
toward: ‘

Maintaining a state of physical well being.
Living safely.

Understanding one's self.

Getting along with others.

Communicating ideas.

Using leisure time.

Travel and moving about.

Earning a living.

Being a homemeker.

Enjoying life through appreciation of art, dance, music.
Adjusting to forces of nature.

Managing one'! money.

If these summarize desired goals for retardates, they highlight the
need for a clear concept of group functioning on the part of the
retardate. Most, iIf not all, of the above cited goals imply human
interaction at the group level.

E. Institutionalization. Another variable that can exert
influence is institutionalization. The rigors of the routine of
an institution may stultify both normal anrd retardate sociali-
zation. The limited interpersonal. contacts, the few roles to ob-
serve and even fewer to play, the yielding of the individual to a
time schedule may proauce a type of behavior which is sharply
marked by the resulting 'social deprivation. GOLdfarb (12) (13)
asserted that insvitutional life resulted in‘a drematic arrest in
all parts of the child's development. He was especially con-
cer:ed over the child's asocilal behavior. This suggested that

5. .cote ¢ -ecially his gpecific list of weys the Hutterites pro-
v Lor retardates amorng them.
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studies of subjects should be made in both an institutional setting
and a famllj type setting. '
F. A New Social Concept. An interesting phenomenon has been

observed with certain retardates. They may know the mearfing of
each word in a sentence but they do not understand what jhe words
mean in combination. An ac%t can be executed'upon command but the
purpose of the act is not understood. Reading may be podsible but
the appreciation of what is read is lacking. A general {oncept
cannot be formed, but details can be enumerated. Henri ileron,
(21) French Semanticist, called this particular behavior| "semantic
aphasia." The datas presented thus far show that this cohdition is
analagous to how retardates may overceive persons in groups. They
may be able to uanderstand each pverson, recognize him on demand and
react to routinized stimuli. However, they may not be able to see
These persons in significant group interaction. A new word is pro-
posed for this social concept; it is "aprasiz." This word is de-
rived from two Greek words: "prasia" which meant the ordered rows
in a garden in Classic Greekx and ranks or orders of mern in later
Koine Greek; and "a&," the alpha privative, waich negates the noun
with which it is aSSOClated Eencefocrth, "aprasia® will mean per-
celving persons as separate entities but not percelving them in
meaningful .or significant interaction in group activity.

Sumnary of the Theoretical Backeround and Its Implications:

The concept "aprasia' may be usad in contrast to group ("prasia")
to descrive contrasting conditions of social comprehension and to
infer possible movement from one to the other on the part of a given
indivicdual in society. Aprasia denotes & world filled with people
with whom the individual is 'associated but whom hc comprehends as
persons in separate interaction with himself. This interaction is
singuler, temporary and serves his egocentric nkeds. Because the
relationship is seen as a means to serve his own needs, his relation
to the individual is affectual. He likes the person who gratifies
his immediate needs; he dislikes one who frustrates him or heightens
his anxiety. When the individual is inevitably involved I . group
functioning (as he is when he is part of a school or institutional
bureaucracy) he perceives very little of the functioning of the
system and continues to relate to individuals on an affectual basis.

The contradictory term is the group. It also denotes a world
filled with people whom the individual comprehends in the complex-
ity of their total and multiple interaction. This interaction is
reciprocal and is perceived as being dynamic in the sense that the
additive powers of interaction can accomplish what the individual
cannot do by himself. The individu:. looks beyond the presert to
future goal fulfillment and perceives the group as ‘a social tool
to attain that goal. His relation to the persons within the ~roup

10
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becomes more imstrumental or utilitarian. He may not perticularly
like or dislike members of the group; hls basis of evaluating, them
13 their functioning in reilation to abstracted goals. When the
173

tioning he perceives the structure of the Zroup, analyzes. the de-
manded roles, draws upon his own pact experiences and integrates
nimself into the multiple, interactive relationship.

Tt is possible to conceive of a threshold area between these
<wo positions. Hopefully, the 1:adividual moves from the position
of eprasia across the threshold area into the position of group
perception and participation. From the,theoretical background
oresented, this movement is related to chronological age, mental
age, and opportunity for social observation and participation. If
vhere is movement, the position of a given individual may be ascer-
tained by measuring the degree of his group concepts and ebstracting
from these his relative position. '

What enables one to arise from aprasia to group concept tnat
in ‘turn makes possible group participation? - The theoretical back~
ground suggests four sources of interacting and interdependent
components. ITwo are found within the individual: chronological -
age (Ci) and mental age (MA). The other two are to be found in
the social setting: social expesctation (SE) and social oppor-
tunity (80). A '

Chronological age implies a gereral physical development which
necessarily frees the indivicdual from his desendency upon others
for the- satisfaction of his immediate needs. Thus, the child who
has not attained the physical dexterity to welk must deperd upon
others to secure him a drink of water. When he has attained.the
general physical ability to walk he maw secure it for himself.

CA is not a sufficient cause for a person to ascent to the ability

to form a group concept. He may attain a CA of 100 and still be

totally dependent upon his associlates and be unaware of any activity

other than that which they do to gratify his needs. Chronological

age does not produce social competence in intervels but in an or-
inal sequence.

Mental age implies a mental development toward increasing .
complexity and abstraction. Mental age becomes a means of pre-
dicting the degrees of social participation. Mental age is marked
by an increasing ability to analyze and synthesize. OfF itself it
cannot be a sufficient cause for the movement toward & group con=
cept. A person reared inadvertently in a mental institution with
no normal social contact might have a mental age of & given level
hut no social norms or models by which to guide his concept of
group formation and functioning.

11
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Social exnectations arise from the community of Tfate in
which tre individual lives. Exhortctlons such as "Why con't you
act your age? are indicative of sccial expectations. Need achleve-
ment motivation is closely linked to social expectations. Goldfarb's
studies of the effects of inmstitutionalization indicated the effects
of minimal, routine, social expesctations uporn the ability of the
individual to relate to groups at large.

Social opportunities also arise in the social setting. These
involve opportunities to observe, to .itate and to act. A person
learns social roles by observing persons performing those roles.
If & person matures in a social setting where ke 1s always a sub=-
ordinate, there is little opportunity for him to imitate others

except in the single role which he piay
the ranks
functioning of the group by acting in it.

-
=
.i

s

of slaves, for ianstance. Agaln,

Few leaders arise from
a person learns the
If a person is never

accorded an opportunity to act, he may never percelve how the ac-

tiorn is done.
These social

in themselves are

opportunities and expectaiions are necessary but
not sufficient causes o .ne development of a
croup concept. A person may live in uae midst of social activity,
and possibly even given an opportunity to participate, yet never
comprahend more than singular, affeciual relationships.

; On the following page is a chart which is suggestive of the
i ~ characteristics of the proposed study.

£,




Group (abstrzction)

1.

oo M~wN

identifiable unit

social structure

role differentiation
communication networks
normative action

common (shared) interests
goal directed behavior
continuity

TN

Aprasia (sensory)

1.

O oOnmWwWN

singular identifications
non-structured behavior
little role differentiation
minimal communication

norms not assessed
egocentric
need-satisfaction centered

.

singular action sufficiency

13

The Problem: How may we
account for the movement
from aprasia to a group

concept?

The Suggested Answer: The
individual draw.s from funds
of necessary components and

thus ascends. These components

are:

CA

chronological age
MA - mental age
SE - socilal expectations

S0 - social opportunities

No one of these is sufficient

in itself




IV Sumraghed Hypotheses and Ixcectations:

v &

-

i. will be a significantly grester incidence and degree
of aprasia among retardates than among normal children of the same
chrornological age. If this is true, the group concept of the re-
wardate may be described in terms of less abstractjon than the
concept of tne rnormal person. ‘ ‘

2. There will bte little or.no difference between retardates
ané normal children in the degree of aprasia when mentel age is

whe Gefining factor.

3. There will be a significantly greater degree of aprasia
smong institutionalized persons than among those in « family setting
' e two variables are used to examine comparable groups.

ct
)
(0]
n

i# +he hypotheses are correct
i 2
the ability to

Z. The basis of group
wend o be affectual.
normal person of the

sctivity perceived by the retardate

The basis of group activity perceived
same chronological age will tend to be
& This suggests that affectual and utilitarian are
crary vypes. I this 1s true, 1t wiil be sugested that the re-
sariace is motivated by egocentiric, moment by moment gratification
the rormal person abstracts to utilitarian ends.

Zxtrapolating from the above four hypotheses, if the hypotheses
are correct, the following similarities and/or differences should
o

se fourd to exist in relation to the initial list of group charac-
weristics. g
1. The more abstract the group concept the more readily the

person will use identifying terminology or symbols for groups under
study.

5. The more abstract the group concept the more carefully
structured will the group situation be described.

3. The more abstract the group concept the more roles will
be described in a given situation.

L. The more abstract the group concey: the more reciprocal

reactions will be indicated among the actors.

5. The more abstract the group concept the more carefully will

norms be described for the participants.

14
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6. The more abstract the group concept the more common

interests and values will be expressed.
i

7. The more abstract the concept of the group the more goal
directed group activity wiil become.

8. The more abstract the group concept the more stable or
permanent will the group activity scexn to be. -

15
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La werp established

I. Tre Subjects. -“ne following critel
to operatlonalize the tesvirng of tns hyaotnzhes.

7 o 4

1. The suodects 'Lould r"*r*sont both the family setting

()

2 Subjec s should be secured from distributions of both
s ormal and mentally retarded calldren.

ifferences,
ip between
b . me“tal age and cnfopological ag This was accom-
plished as follows: retardates W¢bﬂ a mean chrono-
logical age of 12 and ar invelligence quotient in
the 50-65 range (thus implying a mental age of 6 to 7)
were selected. To match the mental age factor of
the retardates, children of normal intelligence WO
. nad a mean chronological sge of 6 were selected. To
meteh with the chronological age of the retardates, ; ;
children of normal intelligence who nad attained the |
mean chronological age of 12 were selected.

3. To allow for co perisons and ©O meas

o)
(l)

L. All subjects unOuld be males to eliminate sex dif
ferences.

When these criteria were met, the following six-celled research
design was devised. It may be arranged and coded thusly:
»

Ability | B
Normal with Normal with Retardate 1
Mental Age Mental Age
of Six of Twelve
Femily Setting N6-F N12-F R-F
Institutional
Setting N6-I N12-I R-I

Twentvy males were chosen to popalate cach cell of the design.
Their detailed descriptions are shown in the following table.

16
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Tubae 1 Description of the 120 Subjects Populating the Research

Design |
Category  Number Source Mean Age Mean I.Q.
N6-F 20 Enid, Oklzhomz Public School 6.5 104
N&6-I 8 Baptist Childrer's Home
6 St. Joseph's Home y
' 3
6 American Legion Home School 6.5 100% '
N12-F 20 Enid, Oklshoma Pablic School 11.6  107.9
N12-I 12 Baptist Childrex! s Home
8 American Legion Home School 12.1 100%
R-F 17 Enid, Oklanoma Public School
3 Enid State School#*# 11.9 60.25
R-I 20 Enid State School 12.5 59.25

Note: *Precise I.Q. scores were not available from the records
at the homes. The discretion of the administrators in
choosing normal children from thelr first hand experience
with the subjects was relied upon. The arbitrary norm
is posited.

#*¥The seventeen students listed represents the total popu-
lation of the Enid Public School Special Education classes;
the three additional subjects chosen to fill the cell were
from children newly admitted to Enid State School who pre-
vious to theilr admission had been living contimuously with
families.

i fea it aaih i Ao

There Were some important considerations in the cholce of
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ist Children's Mome, St. Joseph's Home, American Legilon Home

o parviicular subjects. Yctal UODul&tiOuu of residents at the
i !
Enié Public School Speclial Education Sectlon were

y ™

in filling the reswvective categories listed above. Mr.
arrent, Assistant Superintencesnt of Enid Public Schools sug-
that the normal boys be chosen from students enrolled in
che largest Enid grade school, Adems Elementary School. The se-
lection was made by the Principsl, Mrs. Boyd Lizar, who toox the
age and I1.Q. criteria as a me dian point and selected students from
respective classes wno fitted these two criteria the most closely.
The retardates at Enid State Schocl were selected in a similar man-—
ner under the direction of Mr. Tim Ferguson, Assistant Administrator
and Director of Social Services. Children thasre were chosen who
most closely fitted the criteria of age ane intelligence. This
type of selection of sleJec,T,s-L nas sometimes beewr called availa-
bility sampling, judgement sempling, or purposive sampling (30).
II. Test Assumptions, - General. When chlldren are to be
tested 1t is exvected that they will have short attention spans.
It was necessary, therefore, o make the interviews short and dis-—
tinctly segmented into a series of briel intervals. Attention can
be held if the child feels that he is a part of a play situation.
Tangible rtwards may help gain compliance and attention. These
assumptions have been faced by versons examing comparable groups
under similar circumstances. Hsu (20) used only two T.A,T. pro-
tocols and felt they had yielded valid .usults. Sarason® saild
that interest can be maintained amorg revardates by using projective
type tests. Defleur (3) reported the use of tangible rewards
(oright, new pennies) as aids in eliciting response from children.
Thest criteria are inherent in all the *ﬂst uments designed to
test the proposed hypotheses.

(9]

-~
[w)
.
-
0
.

III. Test Assumptions, - Specific. The design for the tests
for aprasia in children was based upon certain assumptions. The
chronological and mental age levels of the children to bhe tested
necessitated certain considerations. First, any type of te3u~ng
nad to be within the possible experience of all the children of
the age and mental level to be tested. Second, the problems
posed and the questions asked had vo be well within the mental com-
prehension range of the children being tested. Third, the demand

1. See reference citation, »p. 344- 346 for a full digscussion of
the necessities and the .imitations of these types of sampling.

2. Sarason used these with both retarded boys and retarded girls.
see bibliography references under appropriate articles.
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for response had to be within the expressive ability range of

the subjects. Fourth, immediate reward for attempt and/or achieve-
ment provided added incentive for achievement among children faced
with problem solving tasks. The first three assumptions were met
in the play-like, true-to-life settings of the tests. The fourth
was met by the interviewers as they administered the protocols.

In the course of his life, a child has opportunity to experi-
ence group life in action functioning all about him. It is not
carefully differentiated for him nor is it deliberately taught him;
it is the hurly burly of teeming social life. For most children
the earliest group contact is participation in the family. Gerald
Handel (17) said: ". . . a child is socialized first, not into a
large common social world but into a particular family which only
partly and sometimes quite inadequately represents the general
society."3 It is in the family where the child first means some-
thing to others. Some children, however, may have minimal or no
family participation experience. This problem was met in the re-
search design by allowing for comparisons of children who had lived
in an institutional context and knew family life only symbolically.
One area of testing, therefore, was to ascertain the respondents'
awareness of group characteristics as they were manifest in a fem-
ily setting.

A second area of life where the child has early group experi-
ences is in play situations. Here the child may develop his sym—
bolic imagination. As the child associates with other children in
play experiences, he comes to feel the limitations upon his own be=
havior made necessary by the conduct of others activated by the
norms of the situation. As Bettelheim has said (5): ". . . to
play with someone means we must recognize second person and that
both of us carn make ourselves enough like each other to engage in
common interaction." Complexity is to be measured by the number
of persons integrated into the play situation. There are formal
games of increasing complexity where group awareness and partici-—
pation as a member of a group become increasingly necessary for
the successful completion of the game. The second area of testing,
therefore, was concerned with the group concepts the subjects had
in relation to play situations.

Work situations comprise the third area of life where the
child may éxperience group life. He lives in a world at work.
Many of the significant adults he knows are at work all about him.
He may spend time thinking and acting out in play some type of

3., See also Ibid. pp. 104, 105 and similar comments by Oscar

Lewis in American Journal of Sociology, vol. %5 (1950),
pp . 468-475 . . .
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work he might like to do. Erik Erikson (25) described the im-
portance of the development of an awareness of the work world in

the growing child. His play activity often centers in some type

of work situation; i.e., playing with farm animals and tools,

running a gasoline station, playing at working in a grocery store.
The third area of testing, therefore, was to probe for the children's
concepts of people in groups in work situations.

The schoal is the fourth area of inquiry. Each child to be
tested had some personal contact with and participation in a
school. The school is a functioning bureaucracy and may well pro-
vide the child's initial first-hand experience with bureaucratic
structure. The study of the child's concepts of the school are
indicative of his comprehension of a highly formalized social
structure (14). The fourth area of testing, therefore, was to as—
certain the child's concept of his school and his place in its
structure.

These four areas of study (family, play, work, school) com-
prise much of the institutional life of society. To ascertain what
the child's concepts of group life in these four areas desecribes
much of the child's group orientation to this world.

When a person faces,a'family, play, work, or school situation,
he may contemplate its functioning in one of two ways, - analytically
or synthetically. Analysis is the ability to take apart a complex
organism or organized entity for the purpose of understanding the
relatedness of the parts. This dissection may be done physically
or symbolically by verbal description. Social analysis is the
ability to understand how social objects stand in relation to one
another in an interactive situation. Analysis is a prerequisite
for meaningful participation by a social object. It is by analysis
that he learns the roles of other persons, anticipates them and his
relation to them, and integrates himself into the social system.

This integration may be on a play basis as the child thrusts him-
self by imagination into some position. It may be on a real life
basis as the child diligently seeks to take a significant role

with some degree of interpersonal competence in some group endeavor.
In either case the actor's competence rests upon his analytical abil-
ity. In the testing situation there was an attempt to ascertain

the degree of the children's ability to analyze activity in family,
play, work and school situations.

Synthesis is the ability to assemble components into a complex
functioning entity. It requires a considerable degree of abstrac—
tion for the synthesizer must see the components not only in their
individual roles but also in their relation to others. Social syn-
thesis is the ability to anticipate how individual.social objects

. could stand in relation to one another in an interactive situation.

20 ’




Social synthesis is a prerequisite for the solution of problems
whose only answers or whose most efficient answers require col-
lective behavior. Therefore, the testing situation included a
serious attempt to ascertain the degree of the subject' s powers
to synthesize group activity among social objects in the four

categories under consideration, = family, play, work and school
situations.

It was hypothesized that the basis of group activity per-
ceived by the retardate will tend to be affectual or expressive;
the basis of group activity perceived by the normal person of the
same chronological age will tend to be instrumental or utilitarian.
One theoretical fremework for ascertaining the dichotomous ex-
pressive-instrumental cholce was found in the pattern variable
model devised by Talcott Parsons .(32). One area of the testing was
concerned with posing situations where the respondents' choices
may clearly indicated and the degree of expressive or instrumental
choice derived.

, One unobtrusive measure had bearing in the interpretation of
the data (41). The frequency of superhuman reference was care-
fully noted+ Such superhuman effort was unreal in contrast to
group -action which was the more realistic solution to the problem.
For instance, if it is necessary to place a log on a wagon to
think that a man would become superman momentarily is unreal; to
think of him enlisting the aid of persons nearby may be & realistic
solution to the problem.’ '
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Table 3: Letter and Number Coding of Data.

e Chia o

I. The Family
A. Analysis
B. Synthesis
C. Unobtrusive measure

II. Play
A. Analysis ,
B. Synthesis , :
C. Unobtrusive measure

III. Work

A. Analysis
B. Synthesis
C. Unobtrusive measure

IV. School

A. Analysis

B. Synthesis

C. Unobtrusive measure

D. Expressive-Instrumental Orientation
(1) self-oriented -- collectivity-oriented
(2) universalism -- particularism
(3) affectivity —- affective neutrality
(4) ascription -- achievement
(5) diffusion =- specificity

]

Specific testing areas were designated by code numbers_gnd
letters. Thus, testing area 2-B denoted a reference to drele-
vant to the synthesis study of the play situation.

The general and specific explication of the testing areas are
included in Appendix-A. Pictures of the test sets are included in
Appendix B. Pictures for the Pattern Variable Model are in Appendix

C.

IV. Pre-Testing the Instruments. The research instruments
as described were pre-tested in three stages. First, some of the
elements were tested by two senior sociology students who were
preparing research papers for course work, = Mr. Duane McNeill
and Mrs. Reah Shaw. Mr. McNeill questioned twenty boys of varying

‘ages regarding the social organization of the institutional church.

His results demonstrated the effectiveness of the techniques and
gave some guidelines as to the level of the questions and the areas
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of best probable response in regard to social organization. Mrs.
Shaw' s report dealt specifically with analysis and synthesis of
work situations. It, too, was administered to boys of elemen—
tary school age. It provided guide lines for expectations in the

specific area of work.

The second stage of the pre-testing was done by the author
when tentative outlines of the judgemental criteria and the out-—
lines of the narratives were completed. Four boys were tested &t
Glenwood Elementary School, a grade school somewhat removed from
where the subjects were to be drawn. Their replies were tape re-
corded. The interviews were conducted by the author in the pre-
sence of the two young women who had been chosen to be interviewers.
The tapes were carefully audited several times following the in-
terviews. As a result of these tests, the narratives were sub-
stantially changed, a set of probe Qquestions was formed and the
final arrangement of items in the various play sets was estab-

lished.

The third stage of the pre-~testing was done by the inter-
viewers. They chose subjects who were not related to the proposed
testing areas and sdministered the tests in the presence of one
another. They scored the respondents individually and then com-
pared scores on individual items as a means of becoming acquainted
with the protocols, becoming proficient in their use, and bringing
uniformity into their scoring techniques. The third stage resulted
in the interviewers approaching a high level of reliebility in

interpretation and scoring.

V. The Interviewers. The interviewers were two young women
who were majoring in soclology at Phillips University. Miss Susan
Jacobs was a senior at the time of the interview; Miss Pat Hough
was a junior. Both ranked in the upper ten per cent of their classes.4
Each received ten hours of instruction concerning the purpose of
the study, the theoretical background of the design, and the expec—-
tations of the design itself. Both witnessed the second stage
of the pre-testing. Each interviewer was responsible for inter=—
viewing sixty subjects. They did their interviewing in the time
span between March 1, 1967 and June 3, 1967.

VI. Specific Techniques of the Interview Situation. First,
a testing sequence was set. Every attempt was made to administer
the tests so that cues from one section would not necessarily

4. Joseph Masling (27) discussed the influence of the sex of the
examiner upon the subject and concluded that the evidence in
favor of or in opposition to this in inccnclusive. See '

citation, especially pp-. 129 ff.
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carry over into the following section. For instance: the child
was first asked what game he like to play (Test area 2-B) before
he was asked to analyze a baseball game (Test area 2-A). The
testing sequence was as follows:

Get information for the face sheet.

Ask about the pattern variable model (4-D).
School analysis questionnaire (4-4).

School synthesis (4-B).

Play synthesis (2-B).

Play analysis (2-4).

Family analysis (1-4).

Family synthesis (1-B).

Work synthesis (3-B). )

Work analysis (3-4).

cowvwog~lownm~wWwh K

(]

Second, all interviews were held in familiar surroundings at
times when the subjects were not being deprived of some more de-
siced activity. School children living with their families were
interviewed during school hours in the school buildings. Children
living in institutions were interviewed at the institutions in
the rcoms customarily used for testing. Every effort was made to
make the testing situation warm, congenial and acceptable.

Third, all interviews were tape recorded in full by the use
of a wireless microphone and hidden recorder. The pre-tests indi-
cated that when the recorder and microphone were both present before
the respondent they proved to be distracting throughout the inter-
view. When only the small wireless microphone was present, the
respondent seemed distracted by it no more than one or two minutes.
This was the amount of time required toelicit the factual infor-
mation to be found on the face sheet and caused minimum distraction
during the probing part of the interview. Each subject was told
the interview was being tape recorded. The interviewers carefully
audited each tape after the interview to be sure that scorings that
had been made during the interview could be justified and to com-
plete the scoring record. Greater objectivity and reliability in
data recording resulted from this device. The tapes also provided
a means of checking the progress and competency of the interviewers.
They remain a permanent record. ‘

VII. Evaluation of the Interview Data by Interviewers. BEach
interviewer was provided with a rating sheet spetifically designed
for the particular test area.? These rating sheets provided for
three kinds of evaluations. First, a place to mark whether the
subject responded in the given area. Second, comments regarding

5. Copies of the rating sheets are Appendix D.
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replies such as number and descriptions of roles mentioned. Third,
a place to rate each of the eight group characteristic variables

on a five-point scale of competence. A score of 1 in an area indi-
cated a high degree of competence indicated by the reply; a score
of 5 in an area was indicative of very poor or non-existent com-
petence in the given area. This was the method of quantification.
Experience with scored results on the pre-tests indicated that the
the interviewers reached a high degree of similarity in judging
competence. These quantified scores provided the basis for statis-
tical analysis.

Summaxry

Tnis chapter has degcribed the methodology of securing the
data desired. Suitable subjects were chosen. Test assumptions
were explicated. The pre-testing procedure was carefully deline-
ated. The interviewers who gathered the information were des-
cribed and their qualifications for administering this particular
interview shown. The techniques used in eliciting answers as
near the criterion of the data once collected were discussed.
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THE FINDINGS

The data were collected and tabulated so that they would yield
to appropriate types of statistical analysis. The tabulations were
made by the secretary and were checked for accuracy of content by
the author. Each step in the computations was accomplished with
-the full assistance and collaboration of the consultant, Dr. Kenneth
, . Sorey. 'Most of the computations were made twice to check for the
accuracy of the use of the formulas and the array of scores.

The initial statistical measure tobe applied was the analysis
of variance for multiple classificatior.:. The rating tables of re-
sponses had been deliberately designed to produce results amenable
to this type of analysis. It was felt that the data could be legit-
imately analyzed by analysis of variance within the assumption tol-
erance as stated by Wert and others (42). Large areas containing
sources of significant variance were disclosed by the analysis of
variance technique.

This initial test indicated the relevance of the data to the
underlying hypotheses in a general way. Other methods of statistical
analysis were then applied to the data to find in particular the
degree to which the hypotheses could be substantiated.




I. The Analvsis of Variance for Maltinle Classification:

o

Table 4: 'The Results of an Analysic of Variance of the Settings,
the Abilities and the Situational Variables in the Sum-
mations of Group Concepts (a2 2 x 3 x & design).

% Sourcg.of Degrees  Sum Yean Level. 1
: Variation of of Scuare F of |
Freedom Saquares Confidence . 3
] .
*A=Setting 1 1006.55 1006.55 38.48 .001
B Apilivy 2 1913L.83  9567.42 365.73 .00l
%40 Situation 7 2666.42  380.92  14.96 .01
Interaction Ax8 2 120.33 60.17 2.30 N.S.
Interaction AxC .7 300.54 .2.93 1.64 N.S.
Interaction BxC 14  2236.438 159.75 6.1l .01
Interaction AxBxC 14 300.00 R1.43
Within 912  23859.7 26.16
Total 49624,..85

% A-Setting included family and institutional settings.
%% B Ability included normal six-year-olds, normal twelve-year-
olds and retardates.
#%%  Situation included the following situational variables:
home analysis, home synthesis, play analysis, play synthesis,
work analysis, work synthesis, school analysis and school syn-
thesis.”
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Table 5: Means and Standard Deviations for Subgroups Within the
Major Variables of Setting and Ability. |

Group ~ Mean Standard N . |
Deviation
Setting
Family 18.38 7.32 480
Institutional 20.42 6.90 480
Ability
Six-year—-olds 22.946 5.610 320
Twelve-year-olds 13.093 4041 320
Retardates 22.162 6.876 320
Ability and Setting i
N6-F 21./9 6.520 160
N12-F 11.86 3.088 160
N12-I 14.33 4470 160
R-1 22.83 6.010 1560
Total 19.40 7.180 2960

g Table 4 are:

There are certain null hypotheses
ance. TFindings in regard to the nu

1. There is sufficient evidence at

implicit in an analysis of vari-
11 hypotheses as indicated in

the .01. level of confidence

" to reject the nmull hypothesis that there is no significant variance
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betwesn the family setting and the institutional setting in the
surmations or group couacepdts.

Therefore, it may be posited that there is significant variance be=
tween the family setting and the institutional setting in the sum-—
mations of groups.

2. There is sufficient evidence at the .0l level of confidence
to reject the null hypothesis that there is no significant variance
among normal six-year-olds, normal twelve-year-olds and retardates
in the summations of group concepts. .

! Therefore, it may be posited that there is significant variance
among normal six-year-olds, normal twelve-year-olds and retardates .
in the summations of group concepts. : R

3. There is sufficient evidence at the .0l level of confidence
P to reject the null hypothesis that there is no significant variance
: among the situational variables in the summations of group concepts.

Therefore, it may be posited that there is significant variance
among the situational variables in the summation of group concepts.

L. There is not sufficient evidence at the .05 level of con-
fidence to reject the null hypothesis that there is no significant
variance in the interactions between family and institutional set- _ ;
tings and normal six-year-olds, normal twelve-year-olds and re- B
tardates in the summations of group concepts. ’ |

; 5. There is not sufficient evidence at the .05 level of con-

: fidence to reject the null hypothesis that there is no significant

: varience in the interactions between family setting and institutional
setting and the situational variables in the summations of group
concepts.

6. There is sufficient evidence at the .01 level of confidence
to reject the null hypothesis that there is no significant variance
in the interactions between normal six-year-olds, normal twelve-year-
olds and the situational variables in the summations of group con-
cepts.

Therefore, it may be posited that there is significant variance in
the interactions among normal six-year-olds, normal twelve-year-
olds and retardates and the situational variables in the summations
of the group concepts.

7. There is sufficient evidence to accept the null hypothesis
+hat there is no significant variance in the interactions among
family setting and institutional setting, normal six-year-olds,
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normal twelve-year-olds and retardates, and the 31tuatlonal vari-
ables in the summations of group concepns.

Bech source of variance which yielded a critical F was par-
titloned into its component parts and the variance of each com-
ponent successively removed to isclate the specific sources of vari-
ance which contributed most to the critical F. These areas were

then subjected to Fisher's "t" tests. The results are summarized
in the following table.
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. 'Table 6:

The Results of "t" Test Analysis of Specific Sources of

Variance Which Contributed Most to the Critical F Scores

in the Analysis of Varlance of the Settings, the Abilities,

and the Situational Variables in the Summations of Group
Concepts. (.05 - 2.093; .01 - 2.861; .00l - 3.883)

Component description ngt Lev.
Score Conf.
i. School analysis betweenlNé and N12 Fémily 3.690 .01
2. School analysis between N6 and N12 Institution 4.380 .001
3. Work synthesis between N12 and R Family 7.553 .00L
4. Work synthesis between N12 and R Institution 8.210 .001
5. School synthesis between N6 and N12 Family 2.968 .01
6. School synthesis between N6 and ¥12 Institution 4.271 .00l
7. Work synthesis and work analysis N6 Family 3.#48 .01
8. Work synthesis and work analysis N6 Institution .619 N.S.
9. Work synthesis and work analysis N12 Femily - 3.076 .01
10. Work synthesis and work analysis Nlé Institution .406 N.S.
11. Work synthesis and work asnalysis R Family .997 N.S.
12. Work synthesis and work analysis R Institution 4.858 .00l
13. Analysis 5etween family and work N6 Family .185 N.S.
14. Analysis between family and work N6 Institution .613 N.S.
15. Analysis between family and work N12 Family 2;1711 .05
16. Analysis between family and work Ni2 Instithtion 1.842 N.S.
17. Analysis between family and work R° Fanily .29 N.S.
Aralysis between family and work R Institution 1.961 N.S.
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Tach source of variance which yielded a critical "t was
partitioned into its elgnt contributing parts. Each of these’
parts was examineG 0Oy Fisher's "' test for difference between un-
correlated means in two samples of equal size (15). Results are
summarized in the following table.

The Results of "' Test Analysls of Specific Sources of
Varience Which Contributed Moot to the Components of the
Research Design Previously Indicated by Significant "M

cores in Teble 6. (05 - 2.093; .01 - 2.861; .00L -
5.833)

Table 7:

Contributing Parts

Identifiable Unit - N.S

}...J

3653 .S.
Structure , 13.1386 .001
Role 6.7049 .001
Reciprocal Relatlons 3.3781 .01
Normative Behavior 4,.0010 .0C1
Common Interests L2033 .001
- Common Goals L1111 N.S.
Continuity 3952 N.S.
2 Tdentifiable Unit 3.5998 .01
Structure 3.8639 01
Role 1.5919 N.S. )
Reciprocal Relations 3.1305 .01
3 Normative Behavior 3.C0020 01
g Common Interests 6.8930 .001
] Common Goals 3.7583 .01
Continuilty 1.8534 N.S.
: 3 Identifiable Unit 8.8963 .001
3 Structure 3.9180 .001
} Role 5.3067 .001
‘ Reciprocal Relations 2.8969 .. .01
Normative Behavior 3.5278 .01
Common Interests 3.5699 .01
Common Goals 3.4406 01
Continuity 2.9056 .01
] 4 Tdentifiable Unit 9.9877 .001
' Structure 6.0803 .001
Role , 3.2638 .01
Reciprocal Relations 1.8266 N.S.
Normative Behavior 1.2514 N.S.
Corzaon Interests 4.0393 .001
Coimon Goals 3.4275 ’ .01
Continuity 3.6825 P o
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Tdentifiable Unit
Structure '
Role

Reciprocel Relatilons
Wormative Behavior
Commoxn Interests
Common Goals
Continuity

"Tdentifiable Uait

Structure
Role

~ Reciprocal Relations

Normative Behavior
Common Interests
Common Goals
Continuity

Identifiable Unit
Structure

Role

Reciprocal Relations
Normative Behavior
Comnmon Interests
Common Goals
Continuity

‘Tdentifiable Unit

Structure

Role

Reciprocal Relations
Normative Behavior
Common Interests

" Common Goals

Continuity

Identifiable Unit
tructure '

Role

Reciprocal Relations

Normative Behavior

Common Interests
Common Goals

Continuity
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©.001

.001
.001
.001
.001
.001
.001
.001
.001

.001
.01
N.S.
N.S. |
.05 .
.001

.001
.01

N.S.
.05
.001
.01

.001
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15 Identifiable Unit 2.2390 .05
Structure BL57 N.S.
Role . 4..110/, .001
Reclorocal Relations 1.4540 N.S.
Normative Behavior 2.3263 . .05
Commnon Interests = - 1.17s8 . N.S.
Common Goals e ' N.S.
Continuity 1.2544 N.S.

These sources-of variance, listed in precise detail, were
collapsed into a summary analysis for ease of reference and com-
parison.

Table 8: Summary of "t" Test Analysis of Sopecific Scurces of Vari-
" ance Which Contributed Most to tre Components of the
Research Design Previously Indicated by Significant mh
Scores in Table 4 Showing the Number of Times Levels of
Confidence Were Achieved.

~zvel of Confidence

Corntributing Part .05 .01 001 Total NS
Tdentifiable Unit 1 2 5. 8 2
Structure ‘ 0 2 4 6 3
Role 1 1 6’ 8 2
Reciprocal Relations 0 3 2 5 5
Normative Behavior . 3 3 2 8 2
Common Interests 2 1 5 8 2
Common Goals 0 3 2 5 5
Continuity 0 3 3 6 s
Totals 7 18 29 . 54 26
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It will be noted that this final step in the analysls iso-
lates specific group characteristics as rated bn individual scoring
sheets. This completed the array of the data from the largest gen-
eral classification to the smallest units of analysis with tests
of significance for each level.

Summary of the Analysis of Varilance:

The array of the data by this analysis of variance and its
concomitant successive removal analyses was considered basic to
the inquiry. The arsas of significance and their levels of con-
fidence indicated strong supportative empirical evidence for re-
jecting certain of the implicit mull hypotheses. The hypotheses
thus posited were directly related to the hypotheses originally
set forth to be tested.

II. Aprasia Betwsen Retardates and Normal Children of the Same
Chronological Age: '

It was hypothesized that there would be a significantly
greater incidence and degree of aprasia among retardates than among
children of the same chronological age. The analysis of the data
shows the evidence for substantiating this hypothesis.

1. In the arnalysis of variance (Table 4) the Ability variable
had zn F number of 365.73. This is a level of confidence beyond
.001. It should be noted that the variance accounted for by this
varieble as indicated by the sum of sguares (19134.83) is near the
sum of squares for within (23859.70). Suck a high F number and the
close relationship of a variable and the within scores indicated
that there was very strong support for the hypothesis which has
ability as the basis of its statement.

2. When the source of variance was partitiored into its com-
ponent parts and the sources of variation successively removed, the
areas relating to the contrast between retardates and normal chil-
dren of the same chronological age were subjected to analysis te
ascertain the "t" score level of significance. The results are
shown in Table 6, lines 3 and 4. The level of confidence for ac-
cepting the differences indicated here are also beyond .00l. This
supports the hypothesis in particular in addition to what was indi-
cated in general in the analysis of variance table.

3. The extent of the differences between retardates and normal
children of the same chronological age was demonstrated in Table 5.
When the data for these two groups were grouped, the scores could
be summed for each group. Note that the mean score for the normal
twelve-year-olds (13.093) differs considerably from the mean score
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of the retardates (22.162). It shouldibe remembered that the lower
the mean score, the greater the degree of comprehension of the con-
cept of the group. The standard deviation scores of the two groups
show that thers is more homogeneity among the normal twelve-year-
olds. Whern the mean scores for retardates and normal twelve~year-
olds were subtracted (22.162 - 13.069 = 9.069), they were found to
be more than one standard deviation apart when measured by the
starndard deviation for the total (7.18). The comparison of mean
scores and standard deviation, therefore, also supports the con-
tention of the first hypothesis. |

It is asserted, therefore, from these statistical inferences,
that the first hypothesis has been substentiated. There is a sig-
nificantly greater incidence and degree of aprasia among retardates
ther among normal children of the same chronological age. The de-
rived proposition may be described in terms of less abstraction
thar the concept of the normal person at this chronological age
level.

III. Aoprasia Between Retardates and Normal Children of the Same

ental Age:

"’2’!
e

T+ was hypothesized that there would be little or no difference
between retardates and normel children in the degree of aprasia
when mentel age was the defining faczor. The analysis of the data
shows the evidence for substantiating this hypothesis.

1. When the significant sources of variance as .indicated by
the analysis of variance, wearIe partitioned into their component
parts and the variance of ezch component successively removed, the
results were analyzed by Fisher's "t' test. When this was done,
there were no retardate versus normal six-year-old comparisons found
to differ significantly within the .05 level of confidence. This
was in considerable contrast to the previous comparisons of retar-
dates and twelve-year—-olds. The absence of significant comparisons
is demonstrated in Table 6.

2. The extent of the likeness between these two groups was
shown in Table 5. Comparison of mean scores of retardates (22.162)
and normal six-year-olds (22.946) indicates the high degree of like-

nese in competence in responding to the test situations. The stan=-
dard deviations of these two groups was also quite similar.

T+ is-asserted, therefore, from these statistical inferences

the hypothesis is substentiated; there is little or no dif-
er e between retardates and normal children when mental age was

the defining factor. -
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It wes hypothesiszed that there would be a significantly
cooeey Cegres of aprasia amony instltutionalized persons than
those Lnoo fuully setuing when the varluble of setting was the de-
Sisin foevor. oo oanslysis of the cuta shows the evidence sub-
SUaATLL L. Unls Lypothesis.

e moons snmalysils of varlance ("eble Z), the variable of
Sspol. 0 ooon an T ooumber of 38..8 with cie degree of freedom. This
HGE Jlwnia 00 De statistically s*dn*¢+cant &o the .00l level of con-
Midnes. Lt stbstanvicted the wisdom of examining ithese two classes
ol wespondonts separately and being able to anzlyze each one. It
cise maicated that there was sirong support in the initial handling
of oz Guts for sccepting the hypothesis.

S Mns exmuaination of the data presented in Table 5 would in-
Sicuou UL s uné the directlion of the difference noted above.
oo owottl mean score of Imstifucilonalized persons (20.42) was
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win '1.3.38). The stardard deviation score of the family setting
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Jzuonce persisted. Normal six—year-olds in a family setting have

W henl score of 21.49 while those in an institutional setting have
& Toan score of 24.11. Normal twelve-year-olds in a family setting
aove @ monn score of 11.86 while those in an institutional setting
savae o mean score of 14.332. Retarded persons in a 7 Jily setting
suve & onmecn score of 21.7% while those in an instituiicaal setting
LOVe &onsan 22.83. These mean scores were indicative of
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=ne »runge and ths direction of the variance previously noted.
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1. The results of the tesits were subjected to chi scuare analy-
sis to ascertain whether ifferences of responses in the respective
cells of the research design were greater than differences attri-
butable to chance. Results cbiained incdicated a chi square ratio
of 11.08 wdich showed a confidence &t the .0l level that such re-
sults would not be obtained by chence. Ividently, then, within
the resulis lay some significant diffcrences.

2. The same data were then exaained by an analysis of vari-
Lace so that the source or sources of the differences might be
more accurately determined. The following resulis were derived
Trom & simple two-way design (2 x 3 table).

g - ~ - . ) . d 3
Tzble 9: The Results of an Analysis ol Variance of the Pattern
Variable Area of Testing.

Source of Degrees Sum Mean Level of
Variance of of Sauare F Confidence
Freedon Scuares

Setting 1 075 .075 .200 . N.s.
Groups 2 3.127 1.6Q8 2347 N.S.
Interactions 2 7.550 3.775 5.511 .01

.Nlth..a.;.... Se'tS 114 78-150 0685

Total 119 38.992
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Null Hypothese implicit in the above analysis:

1. There is no significant difference in the variance be-
tween the family setting and the institutional setting in the
pattern variable model. -

2. Threre is no significant difference in the variance among
normal six-year—olds, normal twelve-year-olds and retardates
(group variations) in the pattern variable model.

,

3. Thers is rno significant difference in the.variance in the
interactions between groups and setting (normal six-year-olds, nor-
mal twelve-year-olds and retardates and family and institutional
settings) in the pattern variable model.

Findings regarding the null Lypotheses as indicated in Table 9:

1. There is not sufficisnt evicdence at the .05 level of con-
fidence to reject the null hypothesis that there is no significant
variance between family setting and institutional setting in the
pattern variablie model.

2. -Although the evidence 1s approaching the .05 level of
confidence, there is not sufficient evidence at the ,.05 level of
confidence to reject the null hypothesis that there is no signi-
ficant variance among normal six-year-olds, normal twelve-year-
olds and retardates (groups variations) in the pattern variable
model.

.

3. There is sufficient evidence at the .0l level of-confidence
to reject the null hypothesis that there 1s no significant variance
in the irteractions between groups and setting in the pattern
variable model.

Therefors, it may be posited thet there is significant variance in
the interactions between groups and setting at the .0l level of
confidence in the pattern variable model.

The sourcss of the variance for interactidns were successively
removed by using the analysis of the interactions sum of squares (15)
First, variance attributable to groups was removed. Then variance
attributable to setting was removed. The residual represented the
variance accounted for specifically by interactions. These were
subjected to observation and analysis by "t" tests for significance.
The results were:

a. Interactions between normal six-~year-olds in the family
setting and normal six-year-olds in the institutional setting were
not significant.
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2.3453; & score-of Z.i or nigher was needed to indicate
T

the .05 level.

Table 10. Raw Scores from the Pattern Variable Analysis.
‘ Group E I E I B I E I E I EI |
Seglf Col. Part. Univ. Aff. AfZ. N. Asc. Ach. Dif. Spec. Total

N6-T 2 13 7 13 0 20 20 0 12 8 4159

Ne-I 1 19 9 11 0 20 20 0 15 5 4555
N12-F G 20 & iz 4 1 19 1 16 4 47'53
§le-r 1 19 15 5 6 1, 18 ‘2 15 5 5545
3-F Lo 16 14 6 3 17 18 2 15 5 5446 |
R-I 119 2 18 2 18 20 0 15 6 3961

% Explanation of abbreviations: E - Expressive; I - Instrumental;
Col. - Collectivity; Part. - Particular, Univ. - Universal;
Aff. - Affective; Aff. N. - Affective-Neutrality; Asc. -
Ascription; Ach. - Achievenment; Dif. - Diffuse; Spec. =~
Speeificity.

3. One unpredicted result appeared in the tabulation of <.
data. The institutionalized retardates were strongly instrumental.
Sixty-one of a possible one hundred of their total responses were
instrumental. This is a greater disparity than for any other classi-
fication. DPossibly the institutional experience had taught them to
be compliant with the rules aand the expectations. The strength of 1
the institutional experience was suggested in another comparison of

1. The limitations of the significance of partial analysis are
dizcussed at length in Wert, (42), p. 183.
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To this point, the data zave be=n u
Toulr nasic hypotheses of the des
spon waich the theory of aprasia 1in
wes incicated by lower ratinzs of the ihdividual' s group concept

in the testing situation. These four hypotheses have been sub-
stantl J:ed by the data. The revardate did have a concept of group
composition (found to be highly stat 1stlcally simnificant). The
retarcates' concept of the group aild vu:y significantly from the
concept of the group reld by persoas of similar chronclogical age.
The retardates! concept of the group did compare favorably with

the concept of the group of normal children of similar mental age.
There was oignificant variallon in group concept between children

in a family setting and children in exn institutional setting. The
four factors indicated as necessary but not sufficient causes of

e developaent of group concept as indicated in the research design
mental age, chronological age, social opportunity, and social
xpectation) are, therefore, demonstrated to be present. The

ed to substantiate the
se provided the framework
ren was based. Aprasia

{
\
e

2. See Table 10. )
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Jable 1l LI sousre Scorces for Group Cnaracteristic Areas When
Separated vy “Dllitj zrd Setting.
Group Sharacteristic d f x2  Level of Confidence

» Gnit Analysis . 2 219.4L.1 .001

.001
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Zole 2 108.990 .001

Reciproeal Relatioxn 2 202.440 .001
i Yorzative Bensvior 2 136.10 .001
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.001
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Contimalt | 2 £.50.3064 .001

. Mean scores of responses and stancard deyiation scores

i were optalned for eacn zioun oI responasales.”™ The standard
deviations were relatively smell tius ellowing for meaningful
luterpretation of differances belween neans.

c. The normal twelvs-yecar—olds performed much better, as
indicated by the lower mesrn scores, than the normal six-year-
0lds and the retardates. This ciffersnce may bhe attributed
to a combination of chronological age, mental age as well as
opportunity for group experience and expression. This is
indicated in Tabls 12. '

recteristic areas, children in the
Ter than children of the same
vionel settiang. The family was
¢ agent as measured by the

d. In most of the group che
Temily setting performed be
me atal ability in an institu
ev nuly the better soclalizeing =

U'~Z

zests. In the total analysis, the family setting mean score

was 2.28 and the institutional mean score was 2.53. This is :
2lso indicated in Table 12.

c. The retardates who had a mean chronological age of 12.2

T
ormed much like the normal children whose mean age

L. See Appendix I .or a compleve tabulatvion of these.
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2. Groups of respondents for tihe composite zcoring of group

cauracteristics were rarnk ordersd accordiang to the size of the

ROEL SCOTes cotained. Decause of trhe likeness of the stan- )
Gard deviatvlon, thls rank order can de assuged to be indica-

tive of ability level of nandlins tihe data.®

Japle 12: Mean Scores and T
s Attalned Zaxlk' Ordered by Mesn Scores

Stendara Zeviation Scores ror Group
neracteristics A

. . W IR P

Group Mean Standard
P
weviatlion

NI2-F 1.476 .970

Nio-T 1.779 1.199
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2. ISentifisble Unit. The initial group characteristic studied
WES awareness or Tthe group as an identifiable unit. TUnits are iden-
tified by symbolic representations, — names. The main probing at

" 3 o . 3

5. TFor tae exact comparison, the data may be found by comp.ring
eollivy groups in Table 12 with total means listed in Anpe“;ix E.
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this level of the testing was to ascertain how aware the respondent
was of identifiable names and their purposes in society. The mean
score for institutionalized retardates (3.63) was nearly one stan-—
dard deviation (1.37) from the mean for this group variable (2.59).
The institutionalized normal six-year-—olds scored little better
(mean score 3.17;, standard deviation 1.37). Retardates and normal
six-year-olds scored near the mean for total. The normal twelve-
year-olds scored about a standard deviation better than the variable
mean (N12-F mean 1.61, standard deviation .963; N12-I mean 1.70,
standard deviation 1.03).

The need and the use of identifying names to denominate groups,
therefore, is conceptualized to a much higher degrte by normal
twelve-year-olds who have had both social opportunity and social
expectation to use them. This in contrast, was the most pronounced
area of variation from the mean for the institutionalized retardates.
Because the standard deviations for the institutionalized retar-
dates and the total on the group characteristic are nearly identical
(1.37, 1.45), the variation was pronounced and significant.

3. The group characteristic structure was measured by probing
for concepts of authority and decision-making. Each ability level
scored comparatively better on this variable than on others. The
mean of each ability level of respondents for this concept was
better than the mean for the total ability level of "the respondents.7
Evidently the need for authority was, comparatively speaking, better
conceptualized than some other group characteristics.

L+ Rople analysis. A general comparison of means among the
ability groups manifested a consistent pattern of comparatlvely
greater %1fflculty on the part of the respondents im handling this
concept.® A count of the roles mentioned by the respondents was
made by the interviewers. This was an attempt io measure the con-
cept of role saturation, - the total number of roles possible to
conceptualize in a given situation. Specific arcas of role satu-
ration will be discussed later. Total numbers were used for com-

parison sake for it seemed more realistic than comparing fractlons

of roles as would be necessary by mean analysis.
[

7 éSee comparisons in Table 12 and Appendix E.
8. Compare data in Table 12 and Appendix E.
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Table 13: Total Number of Different Roles Mentioned by Respondents.

nit of Analysis _ Total Number
N6-F 477
N6-I 467
N12-F 696
N12-1 574
R-F 528
R-I 455
Normal 6-year-olds 1A
Normal l2-year-olds 1270
Retardates 983
Family Setting | 1701
Institutional Setting 1496

Total Roles Differentiated 3197

The familiar pattern was evident again. Children in the
family setting described more roles than those in the institutional
setting. The normal six-year-olds described a total number of
roles similar to the total for retardates. The normel twelve-year-
olds were dissimilar from the others in the total number of roles
described. '

5. Reciprocal Relations: This concept refers to communi-
cations networks between or among people. Certain assumptions were
basic to the inquiry. Choice "a" in the rating schedule (see
Appendix C) was a simple, dyadic, one-to-one relationship It was
assumed that this was the most elementary interactional relation-
ship possible. Choice "b" was a triadic or three person inter-
action pattern. It was assumed that this relationship was more
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complex and thus indicative of a larger concept of group rela-
tionships. Cholce "c¢" was a model of an interaction pattern for
interrelationships among several persons. When more than three per-
sons were designated as interacting with all of the others in the
group, this was the choice marked. The logic of this inquiry was:
choice "a" is the simplest choice possitle; choice "b" is more com=-
plex than choice "a'"; choice "c" is more complex than choice "b".
From this were extrapolated complexities of concepts: choice "d®
was the authoritarian wheel design. In essence it was a modifi-
cation of the one-to-one relationship of choice "a'". Choice "e"
indicated some other type of communications network or a combi-
nation of them. There was no observed regularity in this area.
N.A. referred to "no answer" and was indicative of the respondent
not indicating an interaction pattern.

A comparison of the means, as previously done, indicated a
relatively better response recorded on this variable by all except
the normal six=year-~old in the family setting. Evidently the inter-
viewers perceived good concepts in this area. '
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Table 14: Number of Communications Networks Indicated Among the
Respondents Classified by Groups.

Group

N6-F 36
L1 2
3 0 © 25
8 28 ' 24
4 9 86 2
20 23 22

77 16 18 38
11 48 13 49 7
64 32 15 ‘24, 25

83 36 263 29 43 26
69 60 237 22 48 4

L4

Totals 152 9% 500 51 91 70

Several conclusions were drawn from the array of data in Table
. 14. The N.A. response indicated an inability to conceptualize and/

or express a communications network. Considerably more institu-
tionalized children than those in a family setting made this re-
sponse. The more complex interaction pattersy., choice "c", was most
commonly associated with normal twelve-year-olds, as might be ex-
pected. Dyadic relationships were much more prominent among the
normal six-year-olds and retardates than among the normal twelve-
year-olds. The triad was observed as a concept more frequently
emong normal twelve-year-olds. Aprasia as measured by comprehension
of the complexity of interaction patterns was evident among the nor-
nal six-year-olds and the retardates. :

6. Normative Behavior. This group concept was delineated by
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Guusolons thav dealu with rules, regalatlons and enforcement of
ndents scored u“1¢o*nLy nmore poorly on this vari-

'h the ovhers. In each case the mean score for
icular g oup was poorer than the total
2p.”7 The mean score for the total popu-
lation was poorsr or ig veriable than on any of the others. This
would indicate a weskiaess in the concept of rormative behavior as
measured by the ressarch lnstruments.
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7. Common Interests. Wbe" a zroup functions, some thread of
common inter st must unite trhe participants. The interviewers
sougny to agcertain the compreheusion of this variable by inquiring

izatio

([

v
goout th asons for associations. The comparative scores for .
respondents showed a comprehrension comparable to the mean totsl
scores for the indlvidual groups.

O

3. Common goals. This group characteristic provides incen=
&

sive &oi purpose for shared acvivity. Comparison of means indi-
cabes tne gensral accord Of ths respondents for purposeful be-
navior. In each case, the mean for the group on this variable is
pebher than the mean for the votal of responses. Purpose or goal,
snercfore, was present to a stronger degree in the group concept.
of the children t n some of the other group characteristics.

9. Continuity. This was the concept of the enduring quality
of Trhe group relationship. It was measured by eliciting responses
©0 Gues Li ons about the permaneacy of the various group behaviors.
«Znen vhis

oncept was measured, the results indicated a fairly
SETO“; belief in the coantinmuity of u“e group activity. The best
mean score for the population was in this area. ; Bvidently the per-
ma“ency oI group activity registered more strongiy than many other
aspects of group concept among the rosoondents. -

3

?

10. Summary of Group Cnaracter¢stlcs AﬂalySlS- The group
naracteristics were operationalized in various ways o elicit
meaa1ngful responses. These responses exhibited strong similari-
ties differing only in degree. Curves showing relationships of
the responses to these variables showed a strong, consistent and

uniform curvilinear relationship.

VIII. Analvsis - Synthesis Findings:

1. The respondents were examined to ascertain their abilities
to analyze social situations and to synthesize social situations.
Group concept is germeane to both, as was indicated in the previous
theoretical background. The test areas were designed to show these

9. Comparisons made from Table 12 and Appendix E.
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vwo apilitles on four levels of socisl exposure, — home la work
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ciool. . When the results were tabulated, it was evident that

15: Group Concept Summaries According to Analysis and. Synthesis.

in every instance, the group totals for analysis and synthesis
demonsirated greater ability oa the part of respondents to analyze
social situations than to synthesize then.

Group Analysis Synthesis Chi | Sig.

Average Averspe Sguare Level

No-F 19.72 23.32 32.2 | .001
N6-I 23.22 25.02 9.8 : .02
N12-F 11.06 12.65 15.0 .01

| N12-I 13.56 15.10 19.8 .001
R-F 20.61 R2.95 11.4 .01

R-I 21.08 R 76 32.2 .001

Total 18.21 20.63 74.6 .001

Chi square analysis indicated that the differences in the

Family Aralysis énd Syr.thesis.

scores between analysis and synthesils were too great to be at-

tributed to chance at the designated levels of confidence. There-
Tore, 1t was more difficult to syntnesize a social situation than
it was to analyze a similar situation.

When the respondents were asked reggrding family authority and

family decision making in the area of family structure, some inter-
esting patterns of family structure emerged.




Casud

™

Ueble 10: Number of Responses fegarding Fanily Aathority and Family
Jecision Maki.g.

Group Authority : Decision Maker

Father Mother Both Other N.A. Father Mother Both Other N.A.

N6-F B o 9 1 2 . 6 6 1 3
No-I 8 L 6 0 2 1 - 5 3 2 o0
N12-F 16 11 1 1 5 0 14, 1 0
N12~I 13 2 2 3 0 6 2 12 0 o0
BF 9 2 7 0 2 3 5 1 0
-1 8 5. 2 3 2 12 2 4L 2 0

Atk A dedatant

Several generalizations were developed from these tabulated
cata. The normal twelve-year-olds strougly expressed the norm that
the father is the authority figure. 3By contrast, the same group
strongly expressed the near-contradictory norm that family decisions
were evalltarlan based. The normal six-year-olds and, to a lesser
degrse, the retardates expressed the egalitarian ideal in authority
and G“lte cons1suently in the area of family decision making. Insti-
tutionalized children renpo“abd twenTy—-elght times that the father
was the decislon maker; children in the family setting mentioned
Tather as a declslon maker twelve times: Perhaps there was some
idealistic unreality resultl“v from a lack of significant group
rticipation in the family that produced theil effect The family
ta16aces, more than any other group, perceived mother as the
sion mexer. Intensive care by the mother in the home may have
produced this effect. Other than the perception by the family re-
tardate and the normal, six-year-old in the femily that mother was
a declslon maxer, mother rated fewer favorable responses than father,
both as authority figure and decision maker.

[V SIS

(@]
(@]
’_.

Another relevant finding became evident in relation to percep=-
tion of the family. When the respondents described the family com-
munication networks, thirty-eight of a possible eighty responses of

.normal six~year-olds and retardates, virtually half, described

Iamlly relationships on a one-to-one basis (choice "d‘ in the sche-
cule) in family analysis. In contrast, thirty-six of the eighty
responses of the normal twelve-year-olds described 'the family as an
interacting network. The same figures prevaiied in‘'family synthesis.
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Play anulysis and Plsy Synthi

iz lack of group corncept La Thls area vwus mMOST apoaﬂent in
the vloy communicatlons networie and in the irnsbility of certaln
onas wo establish any meaningful neoworks. Thirty-ore normal six-
vear-olGs perceilved a one-uwo-ore relsatlonship among players in a
zeme. &0 other communicatlion znetworx choice approached the magni-
tuce of this choice. In acddition, Icuxr of these subjects were

ungble to describes any meaning®ul networks. This added erecibility
& mach earl* T Statcweﬁu thet yoa“g children find it difficult
o comprehend games with multiple players. When children of this

aze lLevel were asked what gemes they liked most to play. they men- ..

tiozed some form of tag which in essence 1s on a one-to-one basis.
The ploy network perception patterns of normal twelve-year-olds
were IaiCh more compieX.

Work analysis and Syntnesis:

In work analysis, the subjects showed the greatest consistency
in communication network patterans. In &il groups the majority of
choices was for alternative "c", the couplex interaction network.
Svidently it was not difficult to see tre value of this pattern of
com‘u“*catlo“ when meny men worked at a single place.

lrn work synthesis, the results were different. The normal

wwelve~year-olds organized the onlookers to round up the cattle by
“Slﬂ” the interaction model network (twenty-nine choices out of

orsy). The six-year-olds and the retvardates seemed at a loss to
xnow what to do as indicated by twenty-three no answers to the
proplem and by only thirteen choices to use an interaction net-
work to solve the problem. The normal six-year-olds and the re-
tardates solved the problem ©ty & strong authoritarian approach
more frequently than by any other choice.

When messured by total rating points, the area of work syn-
thesis showed a greater degree of difficulty add a poorer rating
than other areas (mean 22.2 in comperison with mean for play syn-
thesis, the nearest, 21.7). This suggested an area where better
group concepts could profitably be developed.

School Analysis and Synthesis:

The school situation is one of the child's first contacts with
fractioning bureaucracy Each child among the respordents had
experienced at least seven months of classroom instruction in a
formally organized school. This was true even of the institutional

o
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seribed nls own scrool systen.

Jne commurnication nsTworx most Irscuently chosen, almost to
xclusion of others (204 cuoices out of 240), was the inter-

o newwork. Zvidently most the subjects had observed this
ern of comnmunication snd could 1ncorporate it in his own des-
ntlon of the school. Few ¢l tne nornal six—year-olds and re-

’wtﬁs conceptualized a secord wwork peyord the principal.
derably moxe of no: twelve-vesr olds krew of the existence
orcer of autnhority beyornd the rocal school.

L 3 LY -
ths Unobtrmuisive Msasure:s

Dhe unobtrusive measure used wa: the rnotation of the times the
mace use 0oL superruman sirengi H to accomplish a task a
1

resconients
Jrous sevlon could have acdcomplishea. The reasoning supporting this
Wwas ULST the use of superhuman powsr was an unrealistic approach to
a propilem. ZZnlisting toe ald of otzners in concerted group accom-
plichinent was a realistic aporoach. Tzne only two areas ol the re-
searcn design where such cbservaticas were practlcal were work
analvsis (cars and men at a filling station) and work synthesis
(re-lozding escaped catile). 4n example of superhuman strength in

; Wor's anall n & IesOo: % piaced automobiles by hand rather

e

g
S
thal moving them as r would move automobiles at a garage.
e of superhumarn strength in tne work synthesis was when a
t lifted the cattle one by one and threw them bodily into
truck. In the latter case the alternative was to en-
onlooxers to help herd the cattle.
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Juble 17: Superhuman Strength Notatiorns Classified Lccordin ng to
Group.
Group Worx Work Total
Aralyeis Synthesis
Ne-7 11 13 Rl
Né=-2 17 " 17 34
N1R-F 16 L 20
~N12-I 10 2 12
R-F 17 12 29
R-I 17 17 34
N6 : 28 30 58
N12 26 | 6 32
R 34 29 63
) Lo 29 73
I by 36 80
Totals S 65 | 153

o0

Normal six-year-olds and retardates made similar use of the
superauman trait. The incidence of normal twelve-year-olds using
1t was approximately half of the other two groups. Among the nor-
mal twelVL—yeﬁ“-u¢as, the greater bulk of the choices (26 to 6)
were maie iIn the work anaslysis. The normal play response in the
&n&lYS“S situation may have accounted for the disparity since hand
positioning mey nave heen partislly expected.

<ne relisbility of tnis measure may be questicned. It Wwas
offered not as evidence to substantiate the major aypotheses but as
a secondary, observational measure which offers varellel data to
The .ogjor findings.
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have been presented. The d
ascervained in each in- : .
srence would arise by chance %
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1 Tatroductory Remarks:
1€

Tals was an exploratory study for ro specific references to
lar inquiries were locaved. In gereral, the purpose of this i
ratory study was to aSCVTE&ln some of the differences that
concepis of groups held by meatally retarded chil-
o institutional and family social
se cf the study was to probe for
DI ion of elgnt group crar-
boys in Tfour differing

nceplt was aprasia, herein
rate entities but not per-
ilcant interaction in group ac-
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common e¢xperience. The
ue;mec‘ as pc*ueiving persons &s
celving them in meaningful or signi
ulVltJ .

(o

ne unaerly*“g assumption was that the numan individual begins

cious life in a condition of aprasia by perceiving persons

%at entities, but moves by enlarging and developing his con-

ara meananful end relevant group participation. This

car . described on an ordizal scale but not on an interval
of deve¢oonehu. This movement was described by measuring

exsent of the conceplt present in persons of varying ability,
alni:
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g by other means the developmental stages of these per-

-~
-
O

i sons, and by quantifying the data assessing the comparative levels
of aprasis

LI The Group Characteristics:

|
@ -~

1. The identifieble unit. If & person is not aware of the
identity of a group, his participation in it, other than on a
randon vasis, is scar cely possible. The most common form of group
identification 1s symbolic representation by a name which both. de-
notes the group and comnotes specific indices regarding it. If a
’ person is not aware of the larger au51gn3ulo of the group, he must ‘
be aware then of the smaller parts of the group, the individual en-
titles that compose it. From this, it may be inferred that the per-
son wno shows little comprerension of a group name or the reason
for a group name, percelves the i adividusl entities and thus has
a greater degree of aprasis than ote TJO yomp%ene .ds the meaning
and purpose of the symbolic ide il Z Trhe data supported
tne assertion that the young ne normal subject, the less his ahil-
;ty To comprehend group iden t¢flcaulo“, Thus the greater his degree
T aprasia. Mentally retarded subjects were simildr to normal six-

s

year-olds in their responses, so their degree of aprasia was
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growp laentification coniribuzed siymificastly to the variance.

2. Soclel structure. Tnis concept refers to lines of gutnority ;
ard responsibility existing ia group activivy. If a person is not :
aware or authority and rauoons;bLI*uJ, e may be affected by it :
but e will not participeze in it other than passively. If a per- ?
sorn 1: nct ewsre of authoriiy in a zroup or his respo 31b;l;ty
wowers 1t, e must relate to some leasser entity than the group it-
sell. The less a person ils sware of susnhority and rebnon5101lltj
putterns, the greater his degree of aprasia. The data irdicat-d
Toel the younger ths normal respondent, the less his comoreheq51on
ol auvnorivy and responsibility, nence the greater the degree of
sorasic. Date cited in Taple 3 show thet in six of the ten areas
where taclysis of variance and "% tests indicated significant :
varicnce, tae Glifereaces i perceptlon of group structure contri- -
outed significantly o the variance. ;

5. QRole behavior. Role behavicr refers to expectations of
conducty by the group on the Individucl. Role ambiguity and its
resulvant frustration can be destruciilve of group relationships.

T
RN

V)
verson is To particigate mzaain fully’ T ?““”D'&Cthltj, he
mast be able To take the role of the others and iiTertairn his own
probebllity of role fit. 'If ze is to involve otaers in group ac-
‘ Tivity, ne must malke judgamonis ebout the p%obabilizy of role fit.
? “ne aumcer of roles one comprernends is also releveny Zfor this lim-
is situstional alternatives. Therefore, we may iznfer that

rm

w

.
U

its
i + the comprehersion of role bshavior and/or the fewer
enenaea, the grsater Tthe degree of apra51a. The data
I ¢ ormal child, the less his com=-
! ~nd the fewer roles he perceived. The
ss scored Sxmllarlj vo lhe younger normals. The sumnary of
cata in Table 3 (cited previously,) irdicated that in eignht of the

2s where analysis of variance and "t" tests indicated sig-

nificent variance, the concept of role cortributed 51vn1flcant¢y
2t wos also noted that six of these sight citations were signifi-
cany &b the .00l level of confiidence.

L+ Reciprocal relations. When persons interact, certain
nteractlion patterns resulv. The simplest of these i1s the dyad, a
-to-one relation. The triad is a more complex pattern. The ]

ne—
} . .
nulziple *ntezaculon pattern, characteristic of much group behavior,
is the most complex. If a person’s l“UcTautlon pattern is consis=-

S
envly uyquu, he may be assumed to be functioning on a simpler
evel of intersctilon than one uno perceives triadic or multiple
clat o be &ssociated with dyadic re-
a

- i T
-+ my, SN f:- ] AP - -
2tions. The data manifested differences in interaction patterns
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CLU o8 Derolovent wers dyodlic relatliciships. The reterdale re-
epSnoss, cLortoverisvicully, wers sinilar to the respornses of ithre
Joungey nominls and reuvardates more frequently spoke of ganes that
were beslcally dyadic (veg was freguetily me n"lo““d). Lornative
boaovior concents giznificentily accounted for variance ia five of
tne ten major aress of varlinte as iidicated in Tablie &. Probabl:
rere procvice of interacilon relatlon:iips in varyicg situatlous
WOULG 20T re meaningful 1o the younsor child and the retaerdate
unless carerml Inmgtruction im the function ernd purpose are interior-
Lzsd.

5. Normatlveo behavior. Thz milos of The game, the norms of

Ths 3rﬁ"p, dre critical o nuldosive wotivity. If a person is not
cwere of the norms, nis actions ab bast con oe bus T qul ous. At
vhe wo:st, they-will be disintegrative. Tie uesns by whaich thi
group characterlistic was isolated wus by probing for the subject!s
iens ol rules and regulations and thelr place in the various group
Letivivy. I a person docs ot comprehend the guidelines for gr*up
uut;«LQJ, ne can furnctlion wilh Tze groun only by relating nimself
Vo scucone wno dces. Tnis is the f&m;lLd' ne~Lo0-0ne re lathﬁS“lD

& W

“nerelorz, the less one tends to under-
tloms, tne greater the degree of apraola.
Telle.  Jhz noraal six-year-olds an
cenvly noorer on this varisble. In
gignificarny varlience weas found, parti
t of normative behavi
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7. Common goslz. The chorucitorlstic of common goals sugzgests
the purpogelul rature of groun scbiviity. Slinm la““ty of purpose,
& oa:ooge 0T U0 be achleved py individual e: aeavo” is the guide-
“ine. I a person 1s not able tc peroeive that ssveral person
working together can acceuplisa a el.._ls effect, he iz lacking in
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enlarge the areas of soclal opportunity and to accentuate the de-
gree of soclal expectatiorn.

e

wveis and Svnthesis:

Analysis 1s the exercise of the human abllity of insight.
+hesis is the exercise of human ebility of foresight. A4&s ons
ght expect, it is easier to analyze than ©O synthesize. The data
oved that in each of the four test situatlons (home, play, work,
hool) that children of each ebility group had sreater ability to
analyze than ©o synthssize social situations. To equalize This
sparity, greater emphasis could be olaced on synthesizing ade-
uate group situations in the educatilonal development of children.
It might be expected that this would be a more difficult task for
en instructor, too. Dr. Sorey, psychclogical consultant for this
oroject, meationed that teachers who constantly lecture may
J

0w w
B oK

elves have a higher degree of aprasia than teachers who lead
discussions. TIhe lecture is & situatlonal analysis; the dis=-
cussion, a situational syntnesis. The velildity of this observation
remains to be checked but it is suggestive of the difficulty in-

PRI -

herent in structuring syathesis situations for students.
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Ve Apilisy Levels:

Saragon's assertion of the tesiabilis

versons by projective and expressive morns (sese references in
Chapter I and the Bibliography, was substantiated. The rcetarded
children were responsive. UThe Inteirviewers established suitzble
rapport with them. The interviews with the retarded tended to be
a little longer. This was duc in part to some who had speech im-
pairments, in part to the.more deliberative answers of the re-
tardaves, and in part to the fascination the retardates had for
the toy models used in the testing. Many of the retardates, also,
had rever heard their own voices from & tape recorder. The inter-
viewers frequently took time at the close of the interview to
satisfy this curiosity.

3

ES

g ] BN 2 -
v of mentally retarded

n

The group concepts of retarded persons was quite similar to
those of normal persons with similar mental age. This suggested a
close relationship between mertal age and the degree of aprasia.
“his statement is consistent with the citetions in the definition
of the retardate in Chapter I. The retarded child did have a con-
cept of the group that had not moved very far from aprasia. This
neandicapped him in his ebility to relate to existing groups. A4s
ne grows older, his social envirorment requires stronger ané stronger
group concepts to enable him to participate on a meaningful level.
This research suggests areas of poor comprenension. New techniques
of learning about groups and personal relationship to them are
definitely indicated.

VI. The Pattern Variable Model:

This part of the research was not as productive of significant
data as was hoped. It was possible that the respondents picked up
cues and responded not as they would act but as they felt the
interviewer wanted them to. If their answers were true and repre-—
sentative, then the theoretical basis of the use of these instru-
ments needs to be re-evaluated. In either cass, further research
on the use of these protocols is definitely indicated before de-
finitive results can be expected.
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CONCLUSIONS, IMPLICATIONS, RECOMMENDATIONS

Trhe formation of a group is a social product. Therefore, the
concept of tne formation of the group is not innate but must arise
from social experience and/or an educative process. The group is
a most usable concept for much of modern life is lived out irn group
activity. Because the concept is so useful and because it is so
common, the normal adult msy overlook or ignore how abstract it is.
Because the normal adult hezs learred to integrate himself into
groups, he may be unaware of how little of his activity is compre-
hensible to children, either his own or others in nis care. It is
as though the adult should escort a child to a series of formal
games which the adult knows but whose rules and actions are vague
to the child.

The need, therefore, 1s to communicate to the child on 2 con-
scious level in weys he can comprehend the basis of the group con-
cept which has become 2 near semi-automatic response in the adult.
We know that such communication of near automatic responses is
possible with other skills, - hammering, driving, golfing. It
should be possible, then to transmit these particular social skills
of analyzing and synthesizing groups. The purpose of this con-
clusion will be to discuss how this can be done.

The four crucial variables of child development should be kept
in mind. DNothing can be done to speed or retard chronological age.
Some can be done to modify mental age though these are narrow limits.
It is in the area of social expectatio: and social opportunity that
growth from aprasia can be aided by educative and directive action.
Social expectation is present when significant others, usually
adults, are not only permissive but encouraging in efforts to en-
list a person for group activity. Social opportunity refers to
the chances the person has to participate in social activity. The
main thrust of the implications and recommendations will be in
these latter two areas.

Another factor should be kept in mind, too. It has long been
recognized that socialization by circumstance is more fundamental
than soclalization by precept. Because a link was noted between

1. Dr. Kenneth Sorey, consulting psychologist, worked in close
* collaboration with the author to present these conclusions,
implications and recommendations. His help was extensive in
scope and intensive in perceptive strength. ' '

-t

64




A A A e A A A B A

o3
=

atel ability and the degree of aprusia, the kind of experiences
r learning one selects should be very concrete ratner than vague
syibolic. When people of low mentzlity exhibit aprasia, it is
rdatory that teaching experiences should be cast on levels that’
uch deprived ones can grasp, understand, and transfer to similar
situations that will arise. Structured situatiors with expected
responses such as those in the test protocols would be examples.
“he socio drama that is simultancously & play situation and thought
stimilating lends itself admirably to exercises to help persons
move Ifrom a state of aprasia.
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One of the most important applications of this project is the
measurement of the concept of aprasia. By this is meant being able
Lo measure in a reasonably refined way ¥he various dimensions of the
concept of groupness. Thus, if we can measure it, we can manipulate
it in some way. The following summations are based on this assump=-
tion derived from the results of the testing.

I. The Group Characteristics:

s~ concept has been defined ws a constellation of ideas. The
concept of group is a constellation of eight ideas referred to in
tals report as the eight group characteristics. The person's skill :
in understanding and building groups is measured by the presence ‘
end relative strength of these ideas in the mind of the individual.
Tnese ideas can arise by observation of group activity. They can
be implanted in the mind by structured situations desigred to
place them deliberately in the perceptive field. The whole theory
of teaching is that such deliberative action accentuates and ac~
celerates cognition. There is every reason to suppose that this

would be true of the ideas in the concept of the group.

It is recommended, therefore, that teachers, especially teach-
ers of the mentally retarded, know the characteristics of the group
and convey the understanding of these in every way possible at
every opportunity to the students. The tests indicated that the
particular group ideas are not as well understood as others. Efforts
snould be intensified to develop these:

1. The group is an identifiable unit. It has a name so it may )
be known and recognized by its own members and by others. This part
of the concept was not as well understood by the respondents. The
teacher should emphasize the meaning and purpose of names of ex-
isting groups that may be analyzed by the class. When groups are
synthesized, stress should be laid on establishing meaningful and
recognizable nameés. Discussion of suitable names for groups and

decisions upon these names could prove valueble in group synthesis. .
Children cun be led to see what implications of a name can be, ‘
65
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LG teGcner can use wuch lnaglnation at his point. Let the
chilnlen crooge names ror fanilies, play groups, Worik groups,
~ - L me - Pl o2

senov. groups. The teacher cal show that some names have goog!

o

mearings; others have "bad" mesnings. Names can make people laugh
or I.own, or sm*le or even cry. Giving a signifiicant rame to a
groud and itne search for its implications could be most valuzble in
ueuu;ing the concept of the group as an identifiable unit. Some .
suggested thought starters: What are the implications for the
foliowing names? Fanily: Mr. and Mis. John Stink, Tom Rounchead,
Sitc;;D.Bul¢. Play or tean namos. The Pansies, The Tigers, The
Sore Toes. Work place names: The No Good Garage, The Snake Hole
Motel, Shady Lane Home. School rames: Stupid High School, Lovely
Grade School, President Johnson bchoo;w All of these can teach
that a name is more than a name; it is an identification.

Symbolic representation is a numan attribute. To teach its
purpose and meaning and to help others to give names to groups is
10 exercise this essential humanlty anc o help it to develop.

nemes of groups are all about. Fanily names on mailboxes assure
rnail celiveries. Names of ball tesms designate them. Businesses
cacols have names to allow identification of persons with them
and o mark them off from others. Nezative training by using ex-
pressions such as "you', "store", "iear" to show ambiguity could
also be used. Such discussion, so simple to the adult, can become
a new and fascinating adventure to & cnild for whom & name can be
a real part of a thing.

2. Structure. Group struciure refers Lo authorlty The
children in these tests showed & relatively beiter understanding of
structure then some other characteristics. This idea can be re-
inforced in the mind of the child by many means. A simple exercise
is as follows. Ask each child to choose his favorite song. Tell
the calldren that when the teacher gives the signal each child
should sing his song so loudly tanat all will hear it. The caco-
phony will be deafening. Then have each child lead the group in
his Csvorite song. The structure of leader and followers is dra-
ratically illustrated, the stage is set for . discussion of what
ieacers do and why we have them, and the children will have a good
time. Autnorlty can be shown in the home by discussing who makes .
decisions. The use of a team captain and a coach for a team set the
stage for a discussion of structure in play. The work of the boss
or owner shows the structure of work. The school bureaucracy arrayed
before children indicates the value of authority to keep things
moving. In group synthesis, the children can be taught to choose
a leader for various activities. Structured socio dramatlc settings
where children can get practice in leadership can be most helpful.

1 3. Role. The tests indicated that the chlldren did relatively
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solo. Wi ersicle by Leis DeFleur (8)
undcrosvanding chilidren's ;ule concepis. :
linited in role comprehencion. He may L
of n very few roles. Restarded cuildren ?
uly reler wo all adult males as "Daday"
1" .

MWiMameht . Thls may be cuaint or ernczaring
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A importarce of tilc Icdea In group concept. If
the child cannot analyze tne role reguiremenis of & group situation
ané estimate nis own role fit, nhe cannot take a neaningful part

in the group. If he cannot project suitable role belavior into a .
nrovlen situation, he cannot dﬁvelop a sultable social scliution.

learning to take the role of the other are most
guate zZroup conceny

Gla*, car driver,
v u ) 2 M sizuations fre-
cuerntly. Upportunity for more nunmerous and frequent role taxing
in sccio drama situatlons could be a::ordea. Critical analysis

T ritlcl Trom peers for the way the-
tient and understanding
tation and social oppor-
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played, encouragement from & o:
could all enq nce the soclsl ex-
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! L. Reciprocal Relation . This part of the group concept
‘ refers to the communicatio ' ns. 1t will be recalled that
younz children and rctafda ce Gu nu*y established a one-
to-one relationship with othe d dow tney failed to see how
communication coulca be mrore lg. The Cesired aim is to have
versons learn the functlozn of T ive network (pattera c
in the design). Various socio lities lend themseirves
o uev;lon this idea. TFor 1n s fenily sett¢n0 Try to
conduct family life by a sexi la
speaks to father and he speaks only to her, mother conveys fau“er's 3
wishes to child, etc. Tnen play the same game where. all speak i
freely with one another. This can be made even more effective by
the use of telephones where there is a true one-to-one communication
system. Then, have children play family where each one speaks to 4
all others. The same setting can - applied to play, work and : : "
- school sitdations. These can be modeled after the many early
5 experinents in group dynamics research. Children can lsarn values
: in comnunication while having fun in doing so.
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: The teacher can also point out the many existing networks all
] about. She can show how this works ia the school, at work and at
' pley. The illustrations should be concrete and if possible, acted
out by the children. '
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Le o woonuitulve Dwenevior. sy enllorern nad difficulty st this
colao. Uy LL& o mov comwrenaid well vy raies and regulations are
LODULLENT 00 DULOAN ZTOUDRS. ;huj did row ges well the functions of
crolvers of morms in grouds (beachers, urpires, coaches). Norms
Lre cessntial o gro*p acuiviiy or ciae tnerc can be no predletion

of human behavior and as a resull oo predictican of outcome. With-

cut norms, muman behavior is reduced To ancom action and chance
toome.  Adults ney presume too mucnh when thney believe chililéren

raco causal relationsnips betwsen disliked resirictlons and de-

tne fanily hos its meals, wnen it reuires,
'OL to otiers in the nome. Norms in play
guiiern '
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Socio drama situations may 320w 20w noxmative pehavior Ifunctions
R Tap 2O a0 I B A A . - -
sipecially if the purpose, furncltion and desired result are empha-
: T y , JTIIST N B, e S - .
cized. In the home sstiing, Tthe need for rules and norms casn s
1)

D x enis ensus regarding sone disputed
SCU. Lo The owrX bluuau¢0“, the questions were asxed as to when
vhe men came to worl and why they aid. GCareful analysis of work
condilvions and rules wien childrexn visit work sites on fleld trips

the children did not
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or wil3n LY enacly, Lhnell In tae oom. oomeE O
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vaderstand why there were so mauy rules in Shelr school. A careful
znacunent of what scnool would be like 1f certain rules were sus-
sended (talking oub loud.any time, eating candy, ruhning in the
zall ways) might reinforce the basic rationales of rormative be-

6. Common interests. The childrern seemed to have a falirly
deguate 1dea of comrnoxn interesvs. Theyv did see that people bean
tnemselves together because ol the T3 In socio drama
sltuations, this part of the group concent einforced by
gnphasizing the overview or overridins Turp ox "“oup activity.
Small group experiments show tiav developing interests can
op a way 1o overcoac conflict In grouts. This can be dore by
oraing a. group Lo accomplisn some vurposs germane to the needs of
e -

tne chlldrea. Then, to show how each ciiild coantributed something

b/
of nimself to attain something of value to the wnole'group.
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In the home setting, this could be shown by demonstr aulng how
cach one could do arn extira tosk so that all could go on a pienic.
At play 1t can ve shown how pesovle glve of thelr time to make a
good game for all. The little coy who picks up his marbles, for
instance, 1s a spoil sport. AL work the workers, by doing things
together, bulld what never could have veen bullt by one man working
alore. TLe "gurround! method of hunving bison used extensively by

I, “ians is & Yrime exauple, voc. The common interest was so
T severs penaltles were Imposed upon those who resorted to
individual action. In trne school setting, ‘the common good of all
can be shown in many ways. :
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9. Summary of suggestions regarding group characherisiics.
~nere Ls a tsst,.re-test protoccl thail could be used repeatells
o meagure the degree of concest intermalization. Childrer like
To form clubs. They devise sccret words, codes, symbols, roles
and non : behavior ig commonly obs
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) erved in the schoolroom .
s & normal sart of meturin

woen the tests used herein were Leling formulated, one tech-
Lique wos used In pre-itesting. The ciilld was asked to plan how he
would start & ciub. Hs was then asksd wasbt he would do if he were
cae president of It. This wus alscarded &s a part of btae final ,
slan for It seemed too advenced as an cpen-—ended cuestion for six—
vear-olds. (Thils finding agress with Sullivan's findings cited
sarlier).
One particular event scened signifi-ant, however, Two sisters
responded. The younger, who was eighit, said she thouglt clubs were

31illy. Tne older sister, who was alwost ten sketched seventeen
; requisites or norms for club activity.

From the pre-test, it is suggested that children who show
some xnowledge of a child’s club could e quizzed from time to time
to ascertaln how their concept was enlarzing. Diligent effort
could be made to probe for t 16 understanding a child has of the :
basic eight dimensions of the group and how these change in a given f

child over time. Thls method could be uszed to ascertein how well

| & teacher was progressing in the task of ir vlcating the group con-
cept as suggested ea“llef.
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The data clearly indicatc theu e home is the better agent of
socialization. Probably the nome affvusds more soclal expectation
and social opportunity for diverse group activity. Institutional
socialization tends to be more standardized (this was indicated by
a lower standard deviation for the total of people in the institu-
tional setting than for the total in the family setting; the stan-
dard deviation for institutionals was 6.9 while for the family it
was 7.32).

Many institutional administrators are painfully aware of +his
problem. They are torn between the need to maintain a schedule and
the desire to individualize respoanse. They are in confliect between
the need to establish uniform role relations between custodiasns
and the cared for and the desire to allow for diversiiy of role
play. That they have succeeded in the fulfilling of the nesld is
shown in the pattern variable analysis data. The institutionalized
retardates scored significantly higher on the universal zliernative
in contrast to the particular alternative (See Table 10). They had
evidently interiorized the values of rules universally applied.

Creative imagination and lowering of staff-resident ratio seem
imperative if the gap between the group concepts of those in a
family setting and those in the institutional setting is to be
narrowed. Opportunities and expectations for group response xust
be deliberately sought and put at the disposal of the institutional
resicdent. Play situations seem specifically structured to re-enact
significant group activity and could be most valuable. '

IIL. Summary of the Four Areas,- Home., Play, Work and Schcol.
Children often act out all of these arezs. Usually, however,
one group characteristic is emphasized to the exclusion or mini-
mizing of the others. Role is probably the characteristic most
frequently emphasized. For instance, when children play school, the
most frequent setting is the teacher-student role interaction.
Manifestly, this is good for the emphasis intended. The suggestim
is, however, to reinforce all eight of the group characteristics.

This can be done in the home situation by urging that all
aspects of group activity be accounted for. At play, various sets
can be used to do this. Children can row a boat together, carry a
large box together by means of grasping handles, build a wall with
large blocks in the Egyptian pyramid style. All of these can
clearly emphasize the group characteristics. Work situations in-
volving pulling a loaded wagon, herding animals, building a fence
and other similar activities could show the functién and reward of
cooperatvive action. Children could visit the principal's office.
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cnilc can live in an interproted envirormens of grous activity made

exciting by the means of a game and mede meaningful by overi over—
sight.

IV. Analvsis — Synthesis:

Uniformly, ‘children found it more difficult to put people to-
gether in groups to solve a problem than to aralyze them thus
assembled. This, of course, would have been itrue if the children
had been studying bird houses; it i ier to take a bird house
apart than to put one together. The dat 135esT that & greater
emprasis, “herefore, be placed on synithesis than on analysis. This
is the more difficult task. The data do rot indicete if adults
differ any at this point bus presumably they do. The task of ihe
teacher, then, will be to be most creative in arn area where it may
oe most difficult to be creative. Caildren can be led to devise
ways to form significant groups and cen be directed into more par-
simorious and meaningful action in doing so.
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V. Rszcommendations for Further Rescarch:

The data reviewed suggest several areds of further research in
the area of the concept of aprasia.

1. What are minimal levels of group comprehension necessary
for various kinds of life activities and careers? The data present
the idea of the type extremes and imply a movement from one to
the other. The ascertaining of the tareshold of comprehension of
groupness for living in soclety yet remains to be ascertained.

2. In the military there asre many men who are discharged from
service because of "inability to adjust"; they are drummed out of
the military "for the good of the serviee'. It may be that there
particular men are unable to adjust because of their lack of group
concept, or, more briefly, becetuse of aprasia. There might be &
number of these who by careful training in group concepts could be
saved for a military career. It might be possible to classify
positions, too, according to the degree of group concept necessary
to fulfill the minimum requirements of success in them. Persons
with poor group concept could be placed in positions requiring a
minimum of group concept or team work. Nothing in the date offers
help at this point, but it could be a fruitful area of inquiry.

3. The application of the measurement of aprasia by the school

counselor could result in helping students with aprasia to profit
wore Ifrom instruction. If a student cannot participate adequately
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L. Arother area of reseuich éduiicavion of the concept of
npz sia would be iIn studies ol 1 nip. It could be hypothnesized
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gaders should be aole Lo analvze sroups in terms of normative
behuvior, roles, interaction, idouncification of units and, there-

fours, zlso be adble to yqtnvglze ant pull a group together to per-
forw on a varvicular task. Thus, we could determine because we
car. noasure eprasia, differences in people with aprasia and those
witiout aprasia in terms of thelr lesdership ability, nolding
otnol things comsbtant. It might elso be inferred from the theo-
cevlienl ol ewplrical literature ou tae ralatioﬁsulp of leader-
shiv wo group complexity that different degroes of aprasia mighv
b rolcoted to differing degrees of the effcctiveness of leader-
nip from highly complex largs groups down to small and very sim-
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acteristics of leaders waich indiceiss tast tae ‘ntellectual level
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neLr LUl slightly shove the lovel of the group e i1s to lead. It
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7. Yhere is & possible rclation of late socialization being
stucliced in the context of aprasia. “aen a retarded child is
movew from a home setilng to axn inscivutionel setting, how is his
conceov of the new group relatloanshiyp de ooc’” How is sociali-
zatlon In this and similar contexts related to aprasia?

sprasia can be a most useful sociological concept. The fact
of tne inabllity of certain persons %o ;nteract beyond a one-to-
one vasis can cause the serious sducator to ask how prevalent this
is among those who leok to him for guidance. The requirement of
versons in xtcmooraqy American soc;euy to interact frequently
and in vaz nips lends urgency to the
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iprasia, as herein defined and cdescribed, is the ability to
wercelve persons as separate entitics but not in meaningful or sig-
nificant interaction in group activity. This was an exploratory
study to ascertaln tre degree of aprasisa present in select groups
of male children of normal and retarded intelligence in both the
family and the institutional setting. Thils was done by probing
for each child's perceptlon of eight comprehensive group charac-—
teristics in four areas of common experience, - family, play, work,
and school. Each chila's insignht and foresight were measured in
tnese four areas.

-

Tre subjects were grouved 1nto a two by three research design
clasgifled by three levels of abllity and two settings. The three
coilivy levels were: normal six-year-olds, normal twelve-=year-olds
end wwelve-year—old retardates with an IQ of 65. The two settings
vers wine femily and institution. There were twenty subjects in

gacqh ol the six groups.

od of testing wes interviewing bas T

tuational response MbuU*“vu, a cunas -proje
: e settings were play toys cr pletures of simple situ~

crs. The responsss by bthe supjects were tape recorded and rated

by Two trained Iint lewers. oData were recorded both cualitatively
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to analysis of variance to

The tabulated data were sublect:d
sacertalin areas of sgignificanxc 4;fferances. These areas were then
statlistically partitionzd into successively smaller arcas of sig-
aificant difference which weice cscertained by the application of
Sisher's "¢ test. Other eapproprlate measures were also used.

The statisvical ansiysis strongly subsvantiated three hypoth-
eses. L. There was a sigaificantly greaver *“01qence and degree
of aprasia among retardates thas among children of the same chrono-
logicsal age. 2. There was little differsnce beutween retardates
and normal children vwhen mentvel age was the defining factor.

3. There was a grecter degree of aprasis among institutionalilzed
persons vhan among those in a family setting when these two vari-
ables were used to exanine comparable groups. The substantiation
of the fourth hypothesis wss nobt strong and the predicted direc—
tions of variance not clearly indicated. There were significant
differences among the groups and settings of the respondents in
the number of expressive and insvrumental choices made.
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Sectuse wlere weg siznificant vorlionce and because the hy-
JOUALISE Wera JQOSUMLB;J el, tne deosn wers further analyzed. Dif-
Tery.ices beuween family and institutlonal settings were found to be
sonsistent and sig ﬂlI*CQHB Tor eac“ 39111LJ level. Differences in
The &bility to znalyze and to synthecize sccial situations were
consilstent and proncunced. A cM:v¢llabu“ veériance for the six
Tesv groups was found to exist consistently over the eight group

chéracteristics. The pattern variable an alybls basis of hypothesis

four, was critically evaluated with suggested modifications. The
unobtrusive msasure of the use of supernuman power was discussed.

“ne movement of the child from an ea ly state of aprasia to
Jroup activity on an ordinel scale as modified by chronol ogical
age, mental ege, social expectavion and social opportunity was the
overail focus of the discussion.

Certaln practical resulis were suggested. Educational tech-
cigues and guildeance could bs influeiced by the following findings:
the children &id relatively mors poorly in their comprehencion of
role, rormative belavzor anc group identification than the other
grouy variables; institutionalized children scored poorer than
children im-femilies on s8ll levels; soccicl synthesis was consis-—
tehtlJ more diff i second practical conclusion

ult than analysis. L s

was tnat aprasia can be successfully ocperationalized and is a use-

ful socilal concept. ' . .

The study of ths group is the stock—in-trade of the sociologist.
“he extension of yourg, develonliag minds to comprerend the multi-
plicivy of groups in the social milicu Is at once intriguing and
challenging. To chart the movcrient from upfaola to group par-
ticipation for populations of children is, therefore, in the
mainstrean of the sociological tradition at the basic level of
soclological incuiry. That resgulis with the raage and level of
significance that eventuated should nave been obtained was more
then adequate compensation for the effort. The hope that the re-
sults may in some way benefit developing children a2t home or in
insvitutions, normal or retarded, has contributed immeasurable per-
sonal velue to an otherwise prosaic endeavor.
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2l Al st

-ative. it is a2 nice warm day. The sun is shining.
ninxs that 1t would be a good day to have a picnic.
fbody in the famlly wants to go, - baby, brother and sister,
mother and father, grandmother and grandfather. Pretend that
you are the father. What do you do as a father to get things
read, get people into the car and leave for a picnic? Show me.-

Desiderata. The same as for test 1l-A.

Testing Area 2-A: Pley Analysig.

Basic Assumptions. Formal games exhibit the characteristics
of group behavior. Understanding the game depends upon the analyt-
ical ability of the observer. Children are exposed to formal games
as participants on the play ground or as observers in the stands or
in front of the television. Baseball is one of the most common
gemes among boys. The subject's perception of teamwork, therefore,
was indicative of his analytical ability; his lack or perception
indicated the degree of aprasia. .

The Set. There was a picture ol a bascsball game in progress.
There were players, officlals, coacnes and assorted spectators.

The Narrative. It is a nice dazy so you and I are going to go
to a baseball game. Here we are (show the picture). Tney are
playing ball alreacy, aren't they? Let's play like I have never
been to a tall zame. You tell me all you can about it.

]

Desiceraie. o find the answers to the following cquestions:
ifiable units? Did

1l. What were the evidences of tne t
:d differently? Did

s
teams have names? Were they dre
they sit in different places?

cen
sse

&
S

2. What was the structure of the situation? What did the
umpire do? Who told the players what to do?

3. What were the individual roles of the players? How many
roles were differentiated?

L. What communication patterns seemed to emerge?

5. What comprehension was there of normative behavior? What
were the rules of the game? Who interpreted the rules?
[]
&. What evidence was there of common interest among the
players? Waat was evidence of common interest among
spectators? What evidence of common interest was there
among players and spectators?

A=/




7. What wos the goal or purpose of the game? Was winning
the only purpose?

3. Was there evidence of continuity?

cstinz Area 2-B: Plav Synthesgis.

~ Basic Assumptions: To assemble one's peers into a game
playing situation is to syntheslze a group. This is a common
enverprise of childrea at play. As the child assigns roles, sets
noims, gives the goals, and establishes authority and communi-
cation he will be exhibiting his p erception of the group. Thus,
the child projects into a situation his abstraction capabilities
for group syanthesis.

iy

e )

oL

)

The Set. The set will be a simple table top with a collection
boy and girl UTES .

- a4
-

'*{)
co

The Narrative. I like “o ©play zames. Do you 'like to play
games? What game do you like %o play? Teke these little boys and
girls and show me how you play that Zame.

mc Desiderata. The séme series of questions and probings
used iz Test Area 2-A4 applied to this ezrea.

Testing Area 3-A: ¥ork Analysis.

ic Assumptions. Work situations thatv are present through-

ty are structured group situations. The child observes

i £ work siitustions. Men at work, however, will have

ne child to tae extent he is able to analyze the situ-
e

spective roles of the individuals involved.

The Set. The set was & filling station model. It was built
40 scale and was quite complete. There were fourteen different
sutomobiles and fifteen human figures dressed and equipped for
- various tasks.

The Narrative. This is a busy filling station. Many men
wori here. Play like you own this station and that all these men
work for you. Each man has his own job. Tell me what you will
nave cach men do. Use as many of the men as you want.

o4

esiderata. Seek answers to the following questions:
[]

1. Whet was the neme of the station? Why did it have a name?

.

2. Who told the men what to do? .

A=5




3. What did each man co?

L. Who talked to whom on thes job?

5. Were there any IOlCS of behavior 1ndlcated -~ time, place
to work?

6. Were any common interests evident?
7. What goals wers to ts achieved by working?
8. How permanent was tne station?

esting Area 3-B: York Synths:aig.

Sasic Assumptions. Va“y vimes in life one must assemble a
aumber of his peers or associates wo accomplisn a task that is
mucs Too difficult or Tco complicated to do as an individual. To
be able to see now indlividuels can become parts of a functioning
group 1s to syathesize a group. Tae completeness of the action
is indicative of the degres of abstraction.

iy e

The Set. This set was a model stock truck. It had a number
of gcale sized horses, coils, cows aand calves. There were several
humen Tigures, both ﬂule and female. The back gate of the Truck
was coen éand vhe animals were arranged behind and to the side of
the vruck. The human figurss were arranged as though they were
watcaing without being involved. There was a marn beslde the cab
of the truck; ne wes designated as the truck driver. The cattle,

Trucs end peoplo were arranged 1n a given pattern at the beginning
of gech interview.

The Narrative. Here we have a truck driver who has had an
ident. He stopped his truck to get a cup of coffee. He has
T come back. He sees that the gate of the truck 1s open and

hat all his animals have jumped out. See where they are standing?
Here is the truck drivér. He wants to get them'back into his
truck. He looks around and sees some people watching him and the
animels. Play like you were the truck driver. Show me how you
would get the cows and horses back into the truck. Use any of
these people to help him.
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Desiderata.

1. Note how the driver structured the situation, how he gave
orders and enlisted aid.

2. What roles did he assign to persons? How did he have them
functioning in their roles? How many different roles were
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; L. Dozs your teacher tell you wast to do? Do you talk to
roar teacher? Do you telk to the other boys and giris?
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“he basis ol group action iz colectivity orientation; in this at—
CLTUGe the actor puis tls wellare of “ra group above his own per-
sonal interests. Moralivy Luself s the clainm of the group upon
tne Lndividual. The restoncs to thi:z decision Lndicated one
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Y i1s early in the ?orn'“g before the chil-
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<

ﬂ
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of Zun. See what they are doing? There is & boy coming through
he pate. He nas a sack of candy in his hand. The children do
207 Luow what Is In the sack. The boy nes been thinking how nice
i. See TalcoLt Parsors (32); &130 Zdaward C. Devereaux described
The paviera variaoble model and iss assunptlons beginning on
Te 58. Implications for the pattera variable application were
crawn fron those sources. '

2. Zictures are included in Avverndix C. ‘
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3. Dhomas Langner (23) Jiscussed this varisble in his article
"Socicscononic Stavas and Personalivy Characterlstics:" see
¢zoeclally p. 202.
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Suiinely Churt of Pattern Variable Model.

Test . Cavhectic or Cognitive or

area ZXpressive Instrumental

J=D={1) Self Criented Collectivity Oriented

L=D=1 2) Particular Universal

L=D=\5) Affectiviuy Affective Neutrality ]
L=D={1) Ascriptive Aghievement

4=D={5) Diffusion Specificity

-t weuld appear that e person whose choices mostly fell into the
LXprossive column would be more person-to-person related or affec-
sacl. The person whose choices mainly fell into the Instrumental
coluni would be more utilitaricn or non-personal in his relation-
zalps. Thus, it was used to test the hypothesis regarding af-
Jecuivivy.

N - ~ . .
! -
-

-ne c.uootrusive Mesasure - Testing Area C.

An unobirusive measure is one which arises secondarily in the
various set situations. It is an actiom or a word that may not be
& part of the formal inverview but which may arise spontaneously
within the interview. Their priascipal use is as indicators; they
an be quite productive of relevant data.

(@)

1

- unobtrusive measure that was noted was the superhuman

ce. Uhls was in'icated when the respondent used nis own
1 power In a superhuman way to rearrange the sets or to
1

vaysical i
rscomplish Lis purposes. When the subject made constant use of

supe.Lanan gurengoh, he was living in a world or social unreality,
& land of fanvasy. The presence of such reference was indicative -
o hls distance from comprehending social reality and the additive
powers of one's peers in cooperative endeavor.
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APPENDIX B

PICIURES OF THE PLAY SITUATION SETS
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The Set for School Synthesis
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APPENDIX C

PICTURES USED WITH THE
PATTERN VARIABLE MODEL




Testing Area 4-D-(1)
Self-Collectivity
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APPELDIX D

v TEST AxZE4 EVALUALION SHEETS

The interviswer completed cn evilustlion sheet for each test
area as indicated ia the resezrcn Cosign. Somes test areas had iden- .
Tical sheets; this identity is indicated at the top of the sheet.
fnese identicsl sheels are nol reproducea here slthough they were
used separately by the interviewers In scoring the results in the
Tesy areas.
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L Lavolons sopt Avere i-aosid 1B, The remily R
Test Area #
LML frertilled toe finily 88 & unileseesssseseeeses fes Nooo N
S 0VE & TATe TO Thne Yaillyececeiiiiiiiiiiencenen Yes No
L. gave names 10 ths family meuDerS.ececescececens Yes No N.
5. A. ascrived authority two or member of the fanily.
(if so, wnot ,
R. descriDed Famils GoCif' eeesssssssssessssssss LS No
(if so, how neny rolecc we. . cillerentiated:
IT<st the zoles dufferentiaisds

o«

o O oy 5

abe

posited reciprocal relatlons smong all members
0F Familyeeeeeenonesenassconeesesonanoacasssseenns Yes No
The communications network could best be described
by which of the fcllowing dlagransy

&a. 0. c. C.
e S P, e

A .:“"’\\\ ¢ Q‘
e ~o—° o

R IO S
DS e (N~ 2nmnd

|,h

-A-

(@)

Bt L - A -
1T Oy sous other disgram, 4S8

R. gave evidsnce of nor ~native benavior basis of
family life (if so, how many norms were suggested
ranlled)........-.......oo......o...o..........Yes 1\“0

3. suggested that fanily had comion interests..... Yes No
{if so, describe briefly)

R. su“Te ted some goal for the family..cesreeeee.e Yes No
(if so, was the goal attainable?)
was the goal attained in the play sit.?... Yes No

ve some indication of permanence or continulty
efamlly......................................Yes l\;o

N .A.

N .A.

N.A.

N.A.

N.A.

N.A.

N.A.




. A it N
| ’ . N
.o
salanblons Yest areas 2-4 and 2-B, Play. . R #
Test Area #

1. 2. iadiiated teams as individual unitSeccccesees.e...Yes No N.A. ;

::';. g{:‘fe ﬂhl:let)‘ to tearﬂs.Cll.lllllllllllllllllllll....Yes NO N-Al
Z. differentisted one Tean fron the othereecess-.....¥es No N.A. ]

Se indiceted an uncorsoanding of group structure
for t@&fﬁ-...-.-.--..---..v....--.--------.------o-_-ooYeS NO NQAQ
R al

'COld -Dl&ye.: x\nxlu UO C,O.llll.Cll.llllllll.lll.lllllllYeS NO NOAO
EL. 'Cfl v\’S -Y.eflsoﬂ foi “;plfeonllllll.l.l.lllll.ll.-QOQYeS NO NQAQ

5. E. assigned specific roles to specific individusls..Yes No N.A.
How iany different roles? :
What were the roles?

-

/.« Do players talk 10 sa&Ch OLherYeeceeessesessensseesssstes No N.A.
Do peovle telk t0 ezuh ObLheZ?eeeeeeesocenseses osss.Yes No N.A.
Uo people talk to the players on the fieldi.........¥Yes No N.A.
(m+ke rote of purported conversations on separate
sheet) '

] vhe communications patterns are most like:

f‘ a. . b.
El T O o= %
3 <

G 0
o

. R. gave evidence of normative behavior concept......Yes No
R. knew game must have TUleSeceesecreccecenasccesesies No
(if so, who makes the rules?)
Who enforces the rules?

U

e b

==

™
.
.

. irdicated trat players had gommon interests......¥es No
indicated the people at game had common interests.Yes No
indicated B at players like each other<.e¢e.......¥Yes No
indicated that people like each otheres..cec......Yes No

. %%»»

===

o oW

indicated a purpose for playing..seceeeeececsess.¥es No
R. indiceted that winning was the only purpose:......fes No
(If not, what other purposes?)

==

G. R. gave evidence of idea of continuity or
pema “enge Of 'Che ball ted““‘;----o-o-o-ooo----------oaes NO N.A.

D=4
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e ittt + o et b A 1 01 2 e e T
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i [V EAR NI VI S B STy RO JARS -La.&-u_.Lys is alb
a
.
. . T -
7 -1 e v L -~ -~ §
Le S aentiffied stavlion &s & hflu""""""""'-'°o-cs NO NeH.
- L. - .
~. .7 ~ ~ sl - 5 N A
Soe DOW TEHELLE 1o Lnane orn SEL« VlClie s 8 0000000 00 s 00 e e -Yes PA 0 ivedle
2 YT LT ST el ST, n
~ e o T W V-..J-A--D (S “wwad
———

ority of ownershlp meente......Yes Ko N.4.
sew trhat tasks were cerefully assigned by
athority...........;...............................Yes No N.A.
K. described dec svon EKINg. ceveseesnnsnnnensennessYes No N.A.

3. X. assigned specific Zoles to specific individuals..fes No N.A.
!/ -
\+if =0, now marny ro

es were differentiated? )
<

/ . posited reciprocal relavions among all the
’w.’OZ'kerS......................-..o.o..o-........-..-oYeS No“.‘N.A.
Tre communications peltterns are nost like:
ao. ‘O. C. d..
o L) e

L St KR

o> O o I o
‘"“0 \JM O“ \'CJ

1f some otzer diagram, describe: (e)

g

gave evidence oI

Ut
=t

wormative behavior concept......Yes No X.A.

inere were ulss for co¢n” THE WOTKeeeesseeaseeennso¥es No N.A.
Tilere were tines £or Ccoainy 10 WOrKeeeeeeeeeseweo...Yes No N.A.
LThere were times for closing the WOrK.eeeeeeeeeeos...Yes No N.A.

©. L. mentioned that men had common interestS.eeeeeee..Yes No .4,
Tue Co.u."lo ir"te'ﬂ"‘Sb Tv‘}-as iTlOﬂey. ® 0 © 0 0 0 ¢ 05 0 0 0 00 0 090 000 .Yes .NO N.A.
The common interest was friendshiPeceveeeseecsessse.Yes No N.A.

Otner common interes Bs?

7. X. suggested some goal for the statiof.e.veseecee...Yes No N.4,
L0 gO&l Was MONEY.eeeereeiiiinnniianniinnnnnanssa.¥es No H.A.
ne goal (goals) was att@inable..eevessseeennsessasYes No N.A.
fhe goal was altained.eeeieereieiiscnronrosnnnnsnnns¥es No N.A. .

d. R. suggested some 1ldea of continUit¥eseeeeeesseess..Yes No N.4,

s there any superhuman use of strength in manipulating amaterials?
what?.

.
-y G‘)
)]
O
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e ~\
‘en® A-\,’DJU Ll WA u, v u-l--si

b

Z. gives evidence of an identifiable work unit..Yes No N.A.
/-

\=ist any words used to identify group such as
sang, crew, crowd, etc.) .

R. gives structure to the situation.............Yes No
Driver becomes the autiority figur€...eeve......Yes No
(I# othar than driver

==
?>b>

, who )
RE. has driver or autrnority Jigure assizn .
specific *o*es to speseilic ;3 odleciieeeienenesYes No N.A.S

/

i

!
-
Lo Z

. posited reciprocel relations among people....Yes No N.A.
The communications patiterns were most like:

S b. o C. d. o
- ik SR %
OO0 &g 5 {"':‘*;:8‘“/““;) &G

If some other diagran, descrive: (e)

driver set up rules for taskS......c.....Yes No N.A.
n integrative factor for task.....t.....Yes ©No N.A.
, what was it? )

6. R. percelved some common intersst of people.....Yes ©No N.A.
* 1 Ry \
(If so, what was it? )

7. R. posited a goal for the grouPp...eeceeeceee....Yes No
Goal Was red@listiC .. eeeeeececescececccnceennsessYes No
Goal was attained..eeeeeeeeeseeeceennnsonneeeesYes No

= ===
= > e e

8. R. spoke of group continuity.........ceeecev....Yes No

e ———

Was there any superhuman use of strength manifest?

D=6
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Is the tesci tosed to mexe tas children b a?
-3 Thne Tteacner Shpyuuvu 0 l&Le nae ca re e gOO 4

Ze¢ll me some of the tnings ycur teacher does each day as she

Does your teacner tell you wnat to do?
Jo you talk to your teacher?
Do you talk to the other boys and girls?
now many boys and zirls do you talk to each day?

oo you Lave rules To follow when you are in the school room?
What are some of these rules?

Do you nave rules on the pi&y
What are some of these rules?

ground?

Do you have other rules in school?
What are they? . :

Are you learning to read? Why?
Are you learning to use numbers?

Are you learning to write¥

Why%

Why do you think boys and girls go to school? (if answer is
that parents make them, ask why do they make them?)

Do you think we will always have schools for children?

D=7
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Evaluation: Test Area =B, School Synthesis R #

R. made school an ldentifiable UniteeeccsceccecsssslOS

R. gave structure to the situation.ieeeceesececessssies
(If so, describe briefly.)

R. assigned roles (specific things to specific

PEOPLE) sesaesesasessscssssssssssssssssassssssssasesllS
(If yes, how many roles were assigned? )

What were ‘the roles assigned?

‘R. posited reciprocal relationships among all

membeI'S Qf SChOOlOoooooooooooo.oooooooooooolooooooooYes
The communications patterns were most like:

a. b;;«*ge d. o
(e)

C.

If some other diagram, describe:

R. gave evidence of need of normative behavior.....les
How many rules did.he suggest?

R. spoke of the common interests of all the

4 personSooocoooooooOooooooooooooooooooooooooooooooooYeS

What were the common interests mentioned?

R. had a goal for the schoolesececsesessescssscasssies

Thegoal WaS &ttainable.............'.............'.oYeS .
The goal was attained in the play situationees.....les

There is some evidence of continuity or permanence.Yes

Nd

No

No

No

No

No

No

No

No

!\!\/

. N.A. '-.1__.‘.‘

N.A.

N.A.

N.A.

N.A.

N.A.

N.A.
N.A.
N.A.

N.A.




Tabulation Sheet: Test Area 4-D R # | ‘ - 1
1
i

Specific Expressive Instrumental
. Test Area

4=D-1 _ | _ f
Self-Collectivity : :

4=D=2
Particular-Univ.

4=D=3
Affectivity-
Affective Neutral

4=D-4,
Ascription-
*Achievement

4~D=5
Diffuse-Specific

Totals
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APPENDIX E

MEANS AND STANDARD DEVIATIONS
FOR GROUP CHARACTERISTICS




MEANS AND STANDARD DEVIATIONS FOR GROUP CHARACTERISTICS:

A. By Ability Level:

Group Characteristic Apility Standard
Level Mean Deviation
Identifiable Unit N6-F 2.77 1.368
N6-I 3.17 1.376
N12-F 1.61 .963
N12-I 1.70 1.029
R-F 2.68 1.375
R-I 3.63 1.371
Total Identifiable Unit 2.59 1.457
Structure N6-F 2.56 1.150
N6-I 2.65 1.210
N12-F 1.23 .883
N12-I 1.40 .831
R-F 2.2/ 1.171
: R-I 2.63 1.641
Total Structure 2.12 1.518
Role N6-F 2.61 1.084
N6-I 3.16 1.193
. N12-F 1.82 1.186
N12-I 2.41 1.398
R-F 2.78 1.292
R-I 3.27 1.373
Total Role 2./8 1.349
Reciprocal Relations N6-F 2.68 1.294
N6-I 2.45 1.887
N12-F 1.45 .921
'N12-I 1.87 1.187
R-F 2.6 1.382
: R-I 2.1 1..91 .
Total Reciprocal Relations 2.22 1.454

E-1




Normatlve Behevior

Total Normative Behavior

Common Interests

Total Common Interests

Common Goals

Total Common Goals

Continuity

Total Continuity

N6-F
N6-I
N12-F
N12-I
R-F

R-I

N6-F
No-I
N12-F
N12-I

" R-F

R-I

N6-F
N6-I
N12-F
N12-I
R~F
R-I

No-F
N6-I
N12-F
N12-I
R-F
R-I

E-2

11
.71
.93
.26
.33
35
«95

MDwWwDPFPWW

.85
3l
3l

.03
.79
49

PDPOWEFWN

54

.26
.40
.78
.66

24

DOV DD

.30
51
.16
52
.23
.05

PO EFEDN

.65

-79 i

1.241

976
1.189
1.417
1.297
1.433
1.420

1.210
1.000

.783
1.079
1.331
1.462
1.377

10386

. 1.178

.870
1.007
1.357

- 1.646

1.423

1.269
1.117

449
1.089 -
1.051
1.448
1.242
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ABSTRACT
This was an exploratory study to ascertain the development of the concept of

group life among mentally retarded childeen., Six groups of children, with

twenty in a group, comprised the reasearch designi six-year-0ld normsl children,
twelve-year-old normal children and twelve-year-old retardates with an I.G.

range of 50=-65 from family settings and from institutional settings. Only

boys were uscd. They were tested by a quasi-projective technigue in four

common areas of group activity: home, play, work and school. Each child aralyzed
an existing group in wach of these settings and synthesized a group in ezch of
these settings to solve & problem. Evaluations were made on the presences or
gbsence of eight identifying group characteristics. The data were quentif.:ed

and subjected to an cnlaysis of varience. Differences in ability to form couacepts
were found to be statistically significant. A word, aprasia, was coined ©0
describe the lack of ability to comprehend groupness. The findings inciuded &
means t0 measure the degree of aprasia of an individual, evideacs that the home

is a better socislizing agent -than the institution, arees of comparative

strength and weakness in group concepts zrong the different cliasses of boys,

end suggestions for teaching children, bovi retarded and normal, uetter ' :
group concepts. Special emphasis was laid on the need for teaching groud
synthesis, Some attention was also given to affective exd utilitarien




